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Introduction 
 

The SEN Code of Practice (2015) highlights that all schools should have a clear approach to 

identifying and responding to SEN (i.e. all CYPs who require support beyond Quality First Teaching 

approaches), whereby a child or young person (hereby referred to as CYP) needs provision that is 

different from or additional to what is normally available to CYPs of the same age, in order to reduce 

barriers to learning. Early identification through on-going assessments is beneficial for improving 

long-term outcomes for children and young people. This should be done by class or subject teachers, 

working alongside the school/setting SENCo (Special Educational Needs Coordinator) and 

parents/carers. 

This SEN support should take the form of a four-part cycle, through which a CYP’s strengths and 

difficulties are identified, and a plan of interventions and supports (i.e. provision) put in place to 

address the difficulties. These actions and decisions are then carried out, and revisited, refined and 

revised based on the CYP’s progress, in order to consider the effectiveness and utility of the 

provisions (i.e. whether they are still necessary). This is known as the ‘graduated approach’, 

identified in the SEN Code of Practice. 

This is the ‘Assess-Plan-Do-Review’ cycle that should be done for any CYP who has been identified as 

having SEN, and each cycle should usually be completed within a 6-8 week time frame. This means 

that outcomes for the CYP should be achievable within that time frame.  

It is important to remember that the SEN Code of Practice indicates that class teachers have the 

overall responsibility and accountability for the education of all the CYPs in their class, meaning that 

they should be at the centre of this process, although it can be supported by other members of staff, 

such as the SENCo. It is important to document the graduated approach, in order to monitor a CYP’s 

progress over time and have a record of what has worked and not worked for that CYP in the past, to 

inform future support. The document is intended to be useful and supportive for staff, to clearly 

outline what strategies should be put in place and what the CYP’s next steps are. Some examples of 

‘Assess-Plan-Do-Review’ cycle paperwork are included, to be used or edited as necessary. 

The SEN Code of Practice (2015) highlights four broad areas of need:   

• Communication and interaction; 

• Cognition and learning; 

• Social, emotional and mental health (SEMH); 

• Sensory and physical difficulties. 

Each of these areas (along with early years and post-16) will be considered separately within the 

guide. 

This document is aimed at any staff involved in supporting students through this cycle, including the 

SENCo, class teachers and teaching assistants/learning support assistants. 
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Assess 
 

In order to plan appropriate interventions and support, it is vital to ensure that the assessment is 

robust so that staff, in conjunction with parents/carers and CYPs (and other professionals where 

appropriate), can identify the CYP’s strengths and needs and what their next small steps are.  Both of 

these can be used to inform interventions and supports. Therefore, assessments should take into 

account: 

• Views of the CYP; 

• Views of the parents/carers; 

• The CYP’s current attainment based on teacher formative and summative assessments and 

on-going progress over time; 

• Staff (typically class teacher/SENCo) observations and qualitative comments (e.g. 

approaches to learning, attention); 

• Additional assessments completed by school staff, including: 

o Standardised attainment assessments (e.g. reading, spelling, mathematics); 

o Skills assessments and profiling tools; 

o Curriculum-based assessments; 

• Assessments/additional information from external professionals, if appropriate. 

Any information that is gathered for the purpose of teaching could be considered part of an 

assessment, although those children identified as requiring SEN Support should have additional data 

beyond the typical class formative and summative assessments recorded as part of the normal 

teaching. All of the above points will be considered in detail in separate sections below. 

 

Gaining the CYP’s Views 
It is important to gain the CYP’s views related to school and the support in place, because if they are 

involved in organising their support, they are more likely to engage with it. Young people can have 

their own ideas that adults may not have thought of. Gaining their views is also mentioned in the 

United Nations Convention of the Rights of the Child. In some cases, a young person’s views may be 

more difficult to gather directly, either because of the CYP’s age or understanding. Observing a CYP 

can also help gather answers to these questions, by seeing how a CYP responds.  

In preparing to gain the CYP’s views, it is important that they feel comfortable. For example, 

consider:  

• The location of the discussion. This includes the room and the adult’s position in relation to 

the CYP – some CYP may find it more comfortable sitting on the floor or on chairs with no 

tables, for example. They could be asked where they would like to meet and where they 

would like to sit; 

• The timing of the discussion. The meeting should preferably not be held during break/lunch 

time, before/after school, or during the CYP’s favourite lessons. If possible, give the CYP 

options for times, or look at their timetable when deciding when to meet; 
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• Who the best person to gain their views is. Someone that they have a good relationship with 

may be helpful, but they should be confident to do this work as well; 

• Giving the CYP warning so they have an opportunity to think about their answers; 

• Explaining the purpose of the discussion (that you are trying to help them, that it isn’t a 

punishment) and who will see this information; 

• Allowing them to ask any questions to staff that they want; 

• Ask which parts of their views they want shared and if there is anything that they don’t want 

shared. Views shouldn’t be shared with people that the CYP is not aware of (i.e. 

confidentiality). However, it is important to ensure that CYP are aware of the process around 

safeguarding. 

It can be helpful to ask them about their hobbies before discussing school, particularly if the member 

of staff talking to them doesn’t know the young person very well. This can help ease them into the 

discussion, as they are talking about things that are familiar to them, as well as showing interest in 

them. In some cases, it may be appropriate to ask the CYP questions you know the answer to (e.g. 

food/toys/colours they like) to gauge their understanding. Alternatively, it may be helpful to gather 

the CYP’s views over a period of time, to see if their answers are consistent. This can include general 

conversations and comments that have been previously said to staff, or feedback from parents – 

views do not have to be taken in a ‘one-off’ context. 

It is best to ask open-ended and non-leading questions (e.g. what do you like about maths?’ instead 

of ‘do you like maths?’), at least initially, as this allows them to offer their own ideas and give a more 

detailed response. Fixed choice/short answer questions (e.g. ones with a ‘yes/no’ response or ‘do 

you want to do X or Y?’), along with follow-up open-ended questions (e.g. ‘why?’) can be used to 

gain further information or clarify answers. Questions to consider and ask a young person include: 

• What do they think about school? 

• What do they do/like doing at break times/lunch times? Who do they spend time with? 

• What are their favourite/least favourite subjects? 

• What they think they are good at (and why)? 

• What they find difficult at school (and why)? 

• Who and what helps them (and why)? 

• What is unhelpful/what help don’t they like (and why)? 

• How they would like to be helped (i.e. additional supports they would like)? 

• What would they like to change/what they would like to get better at? 

• Getting them to consider how other people view them, e.g. 'If when I meet your teacher and 

I ask her, Mrs X, what are the three most important things about [CYP's name] that would let 

me know what sort of a person he/she is, what do you think she would say?' 

• If something is difficult for them to answer, less direct questions can be used, e.g. ‘tell me 

three things used to describe someone who is happy/sad/angry/scared/lonely’ and ‘what 

things can make people happy/sad/etc.’ 

• At the point of transitions, including to a new class or school, it can be helpful to ask: 

o How they feel about this [which could be scaled, see below]? 

o What they are looking forward to? 

o What they are concerned/worried/nervous about? 
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o What information would they like shared with the new school/teacher about them 

(i.e. what is it important for the new staff to know about them)? This could be in the 

form of a one page profile or a PowerPoint presentation to send to the new staff. 

o How they would like to be helped during the transition (e.g. extra visits, 

photographs) and how they would like to be helped at school (e.g. being allowed to 

leave a lesson early, having a key person)? 

It is important to value their views and opinions, even if you don’t necessarily agree with them. 

Rather than offering your contradictory opinion, it is helpful to ask them to clarify their answers and 

get more information, for example: 

• Why do you think that is so? 

• Can you give me an example of when that happens? 

• What could we all do about it? 

If they say nothing, or ‘don’t know’, you can use the following strategies: 

• Repeat the question in a different way; 

• Give them some more time to think about their answer; 

• Encourage the CYP to answer, e.g. by saying ‘have a guess’, ‘if you had a magic wand…’ or 

‘but if you did know, what might you say?’; 

• Ask them if they’ve got a better question that you could ask; 

• Agree that it is tricky to answer, and get them to say why they find it difficult to think of 

anything; 

• The above examples should be used with consideration that a CYP saying ‘don’t know’ may 

indicate that they feel uncomfortable and want to change the subject, so this should be 

honoured, although safeguarding procedures should be followed if required. 

CYPs can share their views in multiple ways, including: 

• Talking to you (e.g. answering questions verbally); 

• Writing their views in answer to these questions (e.g. phrases or sentences or mind maps), 

which may be presented to the young person verbally or written (e.g. on a questionnaire); 

• Placing different visual cards (e.g. happy/sad) on different objects/places around the school; 

• Choosing pictures/options (including statements to agree/not agree with) in other ways, 

including objects (which may be verbally or non-verbally, e.g. pointing, smiling, frowning, 

putting onto options of ‘like’ and ‘don’t like’); 

• Drawing or finding pictures/photographs (e.g. from magazines or online); 

• Taking photographs/videos (e.g. important places in school, places they like and don’t like, 

where they spend their time the most, walkthrough of their school day). If this is done with a 

member of staff, they can ask questions as they go around to get more information, or 

discussed when viewing them;* 

• Rating scales – 1-5, 1-10, ☺- etc. 

o You can ask CYP where they are now (and ask them to say why), where they were in 

the past (to see if there has been any change, positive or negative, what that change 
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looks like and what has helped), and where they would like to be (which won’t 

always be at the top!) and what this would look like. 

o You can then talk to them about the next small step (one movement up the scale) 

and talk to them about what that looks like and what would help them to achieve 

this. 

• Signing and PECS, if the CYP is familiar with these or other communication systems. 

* be careful of parent/carer permissions if the CYP is taking photographs/videos of other CYPs. 

Some helpful resources for these discussions are included in a separate pack. 

As previously mentioned, strategies are more likely to have a positive impact if CYP feel that things 

are being done with them, not ‘to’ them. The CYP’s views should be respected (for example, not 

dismissing them), but it may be more appropriate to follow the different views of the staff, 

parents/carers and other professionals when arranging what will happen (i.e. the Plan). If this is the 

case, after the plan has been agreed, this should be shared with the CYP to explain why they have 

chosen particular strategies, and if appropriate why they have not included the CYP’s ideas in the 

Plan, and why they have included other ideas instead. Alternatively, it may be appropriate to include 

the CYP in some or all of the meeting to arrange the Plan. 

 

Gaining the Parent/Carer Views 
It is important that parents/carers are involved in the Assess-Plan-Do-Review cycle. It is best if this is 

done in person, discussing what they think their son/daughter’s strengths and needs are, what 

support they feel would be helpful and what their priorities are for their son/daughter. It may be 

beneficial to give the parents/carers questions beforehand for them to consider and prepare for the 

meeting. This meeting could be done before or as part of a meeting to create the Plan. 

Questions to ask parents/carers include: 

• What does your son/daughter like? 

• What are they good at? 

• What do you think they struggle with/need help with? 

• Do you have any ideas why they might struggle with these areas? 

• What do you think their next steps are/what would you like the focus of the support to be? 

• Is there anything you do at home that helps? 

• Have you got any ideas about what might support them at school? 

• How do you think you can help them? Although this question should be considered carefully 

 

CYP’s Current Attainment and Progress Over Time 
It is important for teachers to monitor the attainment and progress of the CYPs in their class. This is 

particularly important for CYPs who are not working at the expected level for their age/stage. Having 

a longitudinal (i.e. over time) view of a CYP’s progress can allow staff to see if there is a pattern. On-

going formative (e.g. based on lesson learning objectives) and summative assessments (including 
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end of topic assessments and national assessments such as SATs and GCSEs) should be used in order 

to gain this. 

CYPs who are working below the expected level for their age/stage may not make the same rate of 

progress as the majority of the CYPs in the class, so it is important that those small steps are 

captured in some way. Some examples of assessments measuring small steps of progress over time 

include: 

• Performance Indicators for Valued Assessment and Targeted Learning (PIVATS); 

• B-Squared; 

• School Years Developmental Journal (also looks at social, communication). 

 

Staff Observations 
It can be helpful for a member of staff to observe the CYP in school to find out more about their 

strengths, needs and what helps them. Where possible, staff should try to unpick the reasons behind 

any behaviours; all behaviour is a form of communication, and the reasons for a CYP behaving in a 

certain way will inform the intervention and supports used. It should be noted that, depending on 

the types of concerns, it may be helpful for the CYP to be observed in different contexts (e.g. adult-

lead activities compared to unstructured time; whole class compared to individual or small group 

work; different subjects etc.) 

The simplest way to do observe a CYP is through an unstructured/narrative observation, where you 

just note what you see in single words/notes in chronological order. There should be a focus on 

positive, as well as negative behaviours. Things to focus on may include: 

• How they respond to whole-class input (e.g. are they looking at the teacher/whiteboard, 

fidgety); 

• How they interact with peers (in class, in group/paired work, in unstructured situations); 

• What they do during independent work; 

• What resources they use, how adults help them and their responses to these; 

• It could also involve looking through the CYP’s exercise books and noticing patterns/ 

inconsistencies. 

If there are particular concerns regarding a young person’s behaviour (including on-task/off-task 

behaviour), structured observations may be helpful. These can be done separately or during the 

same observation period as an unstructured observation. In order to do this, it is important to 

decide upon exactly what the behaviour looks like (e.g. shouting out, walking around, hitting/kicking 

etc.), which may best be done through an unstructured observation. Examples of different 

structured observations are included in the pack, and explained below: 

• Time sampling: whether a behaviour occurred within that time frame (e.g. 1 minute). Can be 

used to record just whether a behaviour occurred within that time frame, or how many 

times the behaviour occurred within that time frame; 

• Interval sampling: whether a behaviour is occurring at a specific time (e.g. 1 minute, 2 

minutes etc.); 
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• Frequency sampling: how many times a behaviour occurs within a time frame (e.g. 5 

minutes, 10 minutes, 1 hour). Doesn’t specify when they occurred; 

• Event sampling: more detailed information about each specific behaviour, such as what 

happened before and what happened after (i.e. antecedents and consequences). Some 

more detailed analysis can also be done [see examples]. 

 

Additional Assessments Completed by School Staff 
As previously mentioned, additional assessments (beyond what is typical for the class) should be 

used with CYPs where there are particular concerns. These are many ways to assess CYP, and the 

methods used will depend on the CYP’s areas of difficulty.   

Some of these additional assessments may be questionnaires based on staff’s and/or parent/carers’ 

observations of the CYP, that will produce some sort of score at the end. Others are likely to be 

assessments completed by a member of staff with the CYP, to find out what they know. Some 

general principles of assessment that should be kept in mind: 

• Any form of ‘one-off’ test or standardised assessment is a ‘snapshot’, i.e. what that CYP 

could do on that particular day. They may have performed differently (better or worse) on a 

different day. This can be for several reasons, including: 

o The environment of any assessment (test or discussion), including noise level, 

temperature and distractions. This should be considered and planned for prior to 

completing an assessment; 

o How the CYP is feeling on the day, as this can impact on their engagement with any 

assessment or discussion. This can be influenced by a number of factors, including 

the subject matter, the time of day (e.g. what are they missing to complete any 

assessment, hunger), their relationship with the adult asking them to do the 

assessment and tiredness; 

• It is important to think about qualitative observations you notice about a CYP when 

completing individual assessments, e.g. whether they appear to rush and not think about 

their responses, whether they self-correct, if they become distracted etc. These will help you 

to decide whether the results show a realistic picture of the CYP; 

• When completing learning assessments, any access arrangements should be taken into 

account so that the CYP is not disadvantaged (e.g. the use of a scribe/laptop/reader/etc.). 

However, this becomes more difficult when completing tests that are focusing on these 

specific aspects; 

• Assessments should never be done in isolation. They should be triangulated with other 

evidence to see if they are consistent with each other. However, it is important to balance 

the assessment, so that the CYP does not complete too many (i.e. over-assessment). The 

purpose for each assessment should be considered carefully. 

The following table explains the two main types of assessments and their pros and cons: 
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Type of Assessment Pros Cons 

Norm-Referenced 
Compares CYP to the 
population 

• Compare to population, i.e. 
standardised score, percentile 

• Can cover a wide range of areas 

• Snapshot – one-off 
assessment, so may vary on 
different days 

• Limitations on repeating them 

• Only measure small 
subsection of what is being 
tested, so cannot necessarily 
identify next steps clearly 

• Do not necessarily know how 
CYP answered question 

• Often multiple choice/short 
answer questions 

• Assumes that scores fall on 
bell curve 

Criterion-Referenced/ 
Curriculum-Based 
Appraises against pre-
determined 
criteria/skills, based on 
the curriculum the CYO is 
learning 
 

• Focuses on breaking down skills 
into component parts 

• May be a mixture of multiple 
choice, short answer and open-
ended questions 

• May be able to be completed 
over time and show progress 

• Not dependent on what is 
expected at specific age 

• Focuses on whether CYP meets 
criteria or can be considered 
“proficient” 

• Can focus specifically on what 
has been learned 

• Can be used more easily to 
direct interventions and 
understand next steps 

• No specified time to repeat the 
assessments 

• May be done on on-going basis 
or at the end of a topic, for 
example 

• Can look at areas of the 
curriculum in more depth (e.g. 
how many HFW a CYP can 
read/spell) 

• Cannot compare to general 
population (i.e. standard 
score) 

• Only as accurate as the 
standards being used for 
skills. 

• Does not use ‘bell curve’ 
assumption 

• More difficult to generalise 
scores 

 

Please see Appendix 1 for tables showing some examples of assessments (both standardised and 

non-standardised ones) that can be used to look at different areas of development. The tables 

include what the tests cover (i.e. different subtests), the age range that the tests can be used for and 

who can administer them. Assessments will be mentioned multiple times if they focus on several 

aspects (e.g. phonics and whole-word reading). Some of these assessments form part of intervention 
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packages and allow for on-going monitoring. The assessments are all presented in alphabetical order 

within the different sections.  

Please see Appendix 2 for an alphabetical list of all the assessments with information on where you 

can find/purchase them and the price. Appendix 3 summarises the literacy assessments and which 

areas of literacy they cover. 

Terminology Used in Standardised Assessments 

If using or reading about standardised norm-referenced tests, a number of technical terms will and 

should be referred to. The following definitions may be helpful to those who are unfamiliar with 

these types of tests. Please refer to the individual test’s manual for additional guidance if completing 

them yourself. 

• Standard scores have a mean of 100 and a standard deviation of 15; i.e. scores within the 

85-115 range are considered statistically ‘average’. Some assessments use 90-109 to indicate 

the ‘average’ range and 80-89 to indicate ‘below average’; 

• T-scores have a mean of 50 and an average range of approximately 43-56 (this range varies 

slightly according to the test); 

• Scaled scores have a mean of 10 and a standard deviation of 3; i.e. scores within the 7-13 

range are considered ‘average’; 

• Percentile scores show where a CYP is performing in relation to his/her same age peers. 

Therefore, a score that lies at the 2nd percentile means that two CYP out of a hundred 

perform at this level or lower, whilst 98 will score higher. 
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A Note of Caution 

The list of assessments in Appendix 1 is not intended to be exhaustive, and therefore other 

assessments may still be appropriate to use. It just gives indications of some assessments that are 

available to teachers to use to plan interventions. 

Equally, it is not the expectation that staff are using standardised assessments. They are not 

necessary for involvement from external professionals or for statutory assessment applications. 

Assessments should be utilised based on their usefulness to inform planning support and targets.  

It may also be the case that staff do not have appropriate knowledge and skills to administer and/or 

interpret the scores given on an assessment. This should be carefully considered before deciding on 

what assessments to use with a CYP, and supervision may be required from a professional with 

suitable expertise before and/or after administering particular assessments. 

A small number of these assessments require the examiner to have additional post-graduate 

qualifications in SEN – these are indicated using a * next to the assessment name and further 

information is included in the final column.  

 

Additional Assessments Undertaken by External Professionals 
There may be times when external professionals (including Specialist Advisory Teachers, Speech and 

Language Therapists, Educational Psychologists and Occupational Therapists) feel that it is 

appropriate to use assessments with a young person. Some of these may be the assessments that 

school staff are not appropriately qualified to use. If you feel that you do not understand the 

conclusions from the assessments used by external professionals, contact them to gain answers to 

any questions you have. 
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Plan 
 

Once the assessment has been done, the Plan should be decided upon. This information should be 

recorded on a CYP specific sheet, such as an Individual Education Plan/Learning Support Plan. 

Example Plan documentation is included in Appendix 4 of this document. This documentation is 

intended to be used and regularly referred to by staff. 

This Plan should be shared or created in a meeting with parents/carers, either at the same time or 

after gaining their views. Everyone should sign the document, to show that they agree with it.  

The Plan should include: 

• SMART outcomes/targets for the CYP. These should be written as what you want the CYP to 

achieve and phrased in a positive way (i.e. mentioning what you want the CYP to be doing, 

not written as an absence of behaviour or what you want them to stop doing). It shouldn’t 

just specify what the adults are doing, although you can include that the CYP does 

something with adult support): 

o Specific – e.g. ‘X will read the next 10 high frequency words’ or ‘will independently 

use relaxation techniques when anxious 80% of the time’. This should be based on 

next steps from current assessments (i.e. the Assess stage of the cycle). Words like 

‘develop’ should be avoided, as they are not specific enough to observe; 

o Measurable – by being specific, there should be a way to measure/monitor progress 

(either regularly during the cycle, or at the end of the cycle) so that you know 

whether the outcome has been achieved (i.e. there should be success criteria). This 

will be able to be compared to what the CYP achieved during the Assess stage; 

o Achievable – the next small step; 

o Relevant – should be important/valuable and helpful for the CYP and their learning 

and development (i.e. why you want the young person to be doing it); 

o Time-bound – reviewed within the 6-8 week cycle. 

• The adjustments, support and interventions to be put in place (i.e. how you do it, the steps 

needed to meet the target set) above Quality First Teaching (i.e. reasonable adjustments). 

This includes the behaviours of the adults, i.e. what you want them to be doing to support 

the CYP to achieve the outcomes, and may involve some or all of the following: 

o Specific programmes and/or personalised curriculum; 

o In-class supports and resources (e.g. visual aids, laptop); 

o Extra adult support (individual or small-group); 

o If necessary, physical and personal care supports; 

o It is important that consideration is given to how skills learnt in groups or 1:1 will be 

transferred into classroom work and real-life situations. 

• A date for review (generally 6-8 weeks from the date that the plan is agreed, although the 

context should be taken into account for the length of time, meaning it may longer or 

shorter than this). 

Consideration should be given to the frequency and timing of the interventions (as necessary), along 

with who will implement them (i.e. the who, what, when and how). As mentioned in the SEN Code of 
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Practice, class teachers have the overall responsibility and accountability for the education of all the 

CYPs in their class, even if they are not directly implementing the interventions. 

The strategies and adjustments may come from a range of sources, including school staff, 

parents/carers, the young person and advice from external agencies. They should be carefully 

considered so that they are based on the needs of the young person (i.e. the assessment 

data/information collected and analysed), as well as the evidence-base of the 

strategies/adjustments. For example, there are some reports that have considered the evidence 

base for different interventions for different areas of need: 

• Literacy: https://www.helenarkell.org.uk/documents/files/What-works-for-children-and-

young-people-with-literacy-difficulties-5th-edition.pdf  

• Numeracy: 

http://webarchive.nationalarchives.gov.uk/20110202102730tf_/http://nationalstrategies.st

andards.dcsf.gov.uk/node/174504 

• Speech and language: 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_

data/file/556912/DFE-RR247-BCRP10.pdf 

You can also find information on the evidence-base of interventions on other websites: 

• Education Endowment Foundation: 

https://educationendowmentfoundation.org.uk/evidence-summaries/  

• The Communication Trust: https://www.thecommunicationtrust.org.uk/whatworks  

• What Works Clearinghouse: https://ies.ed.gov/ncee/wwc/  

• Sutton Trust: https://www.suttontrust.com/  

• Hattie’s meta-analysis of strategies and their impact (‘Visible Learning’) – a book and a 

website with summaries: https://visible-learning.org/  

• The Autism Research Centre: https://www.autismresearchcentre.com/  

  

https://www.helenarkell.org.uk/documents/files/What-works-for-children-and-young-people-with-literacy-difficulties-5th-edition.pdf
https://www.helenarkell.org.uk/documents/files/What-works-for-children-and-young-people-with-literacy-difficulties-5th-edition.pdf
http://webarchive.nationalarchives.gov.uk/20110202102730tf_/http:/nationalstrategies.standards.dcsf.gov.uk/node/174504
http://webarchive.nationalarchives.gov.uk/20110202102730tf_/http:/nationalstrategies.standards.dcsf.gov.uk/node/174504
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/556912/DFE-RR247-BCRP10.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/556912/DFE-RR247-BCRP10.pdf
https://educationendowmentfoundation.org.uk/evidence-summaries/
https://www.thecommunicationtrust.org.uk/whatworks
https://ies.ed.gov/ncee/wwc/
https://www.suttontrust.com/
https://visible-learning.org/
https://www.autismresearchcentre.com/
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Do 
 

Following the Plan meeting, the relevant staff (e.g. class/subject teacher, class teaching assistant, 

learning support assistant, pastoral staff) should then be made aware of the outcomes and next 

steps so that they can implement (with support from the SENCo) the adjustments, support and 

interventions, through: 

• Differentiating and personalising the curriculum; 

• Delivering ‘additional and different’ provision for a CYP with SEN, i.e. reasonable 

adjustments; 

• Planning, delivering and monitoring the impact of all group and one-to-one interventions; 

• Linking interventions to classroom teaching, so that learning can be generalised. 

It is important that the Plan is adhered to properly and regularly referred to, to ensure that 

everything is being carried out properly. Nothing is a “magic cure”, meaning that it can take a while 

for any benefits to be apparent. Therefore, it is important that any strategies tried are persisted with 

(for at least 4 weeks) and used consistently, to ensure that they are being done properly and to 

maximise the chances of them being beneficial.  

Data should be collected throughout the Do phase to regularly monitor the impact and document 

on-going progress (e.g. through observations, teacher formative assessments, work and responses 

during intervention sessions). 
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Review 
 

At the end of the cycle (approximately 6-8 weeks after the Plan meeting, as agreed), the quality, 

effectiveness and impact of the provision are then reviewed jointly with parents/carers. The CYP’s 

views should also be sought if appropriate. All of this information should be recorded, either as a 

section of the Plan or on a separate Review form. 

Along with on-going data collection, it may be appropriate to do a summative or one-off assessment 

at the end of the cycle (e.g. repeating assessments completed in the Assess phase). The Review 

meeting should involve looking through this data, to evidence what progress the CYP has made, 

which may be general as well as in relation to their specific targets. It is important to bear in mind 

that the progress of CYPs who require additional support is likely to be slow in comparison to their 

peers. This is why realistic and small-step targets are important. 

Where possible, the people involved in the review should consider the effectiveness of the different 

strategies, thinking about why a particular strategy/intervention is working/not working. It is 

important to be self-critical and realistic regarding the fidelity of what was being put in place (i.e. 

was it being done consistently and properly). If a strategy is not feasible for some reason, 

alternatives or adaptations that are practicable should be considered instead. 

If progress has been made, you should consider whether the Plan needs to continue (i.e. does the 

CYP still need additional support). If the Plan does need to continue (i.e. the cycle needs to begin 

again), the information from the review should inform: 

• What the next steps are; 

• What interventions/supports should remain (and if adaptations are required); 

• What interventions/supports could be removed (although this should be reviewed); 

• Any other additional interventions/supports to use related to next steps. 

If little or no progress has been made, it may be helpful to consider: 

• Completing further assessment (which may be in additional areas); 

• Changing or adapting the intervention or its delivery (i.e. changing the provision); 

• Changing the target to be at a lower level (i.e. if it is felt that it was too difficult); 

• Continuing the plan as it is (i.e. just thinking it needs more time to be effective); 

• Requesting advice from outside agencies for additional assessments and/or strategies. 
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Appendix 1: Example Assessments 
 
‘Staff’ indicates that no restrictions for examinees has been identified on the test website. It may be appropriate for staff completing the assessment to be 
supported by staff with additional assessment qualifications to interpret the scores and identify next steps based on assessments. Please see the additional 
note of caution above for more information. 
 
Within each section, assessments will be listed alphabetically. 

Early Years-Specific 
 

Assessment Age Range What It Assesses How It Is Administered Who Can Use It 

Bracken Basic Concept Scale - 
Third Edition: Receptive (BBCS-
3:R) 
 
Bracken Basic Concept Scale: 
Expressive (BBCS: E) 
 
Bracken School Readiness 
Assessment - 3rd Ed (BSRA-3) 

3-6:11 years Colours 
Letters 
Numbers/counting 
Sizes 
Comparisons 
Shapes 
Direction/position 
Self/social awareness 
Texture/material 
Quantity 
Time/sequence 
 
Readiness Assessment includes 
the first five subtests from 
the Bracken Basic Concept 
Scale—Third Edition (BBCS–3:R) 

Receptive – 30-45 minutes 
Expressive – 30 minutes 
School Readiness Assessment – 10-15 
minutes 
Individually administered 

Staff 

Early Years Developmental 
Journal (Early Support) 
Including specific journals for Downs 
Syndrome, hearing impairment and 
visual impairment. 

Throughout 
EYFS 

Personal, social and emotional 
development 
Communication 
Physical development 
Thinking 

On-going assessment – emerging, 
developing or achieved 
Checklist 
 

Early Years setting staff 

Every Child A Talker Throughout 
EYFS 

Listening and attention 
Understanding 

On-going assessment Early Years setting staff 

https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/BrackenBasicConceptScale-ThirdEditionReceptive(BBCS-3R)/BrackenBasicConceptScale-ThirdEditionReceptive(BBCS-3R).aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/BrackenBasicConceptScale-ThirdEditionReceptive(BBCS-3R)/BrackenBasicConceptScale-ThirdEditionReceptive(BBCS-3R).aspx
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Talking 
Social Communication 

Individual Assessment of Early 
Learning and Development 
(IAELD) 

Throughout 
EYFS 

Play and early learning skills 
Expressive speech and language 
skills 
Receptive language skills 
Fine motor skills 
Gross motor skills 
Personal, social and emotional 
development 

On-going assessment – not seen, 
sometimes seen or achieved 
Checklist 

Early Years setting staff 

Schedule of Growing Skills 0-5 years Passive Posture 
Active Posture 
Locomotor 
Manipulative 
Visual 
Hearing and Language 
Speech and Language 
Interactive Social 
Self-Care Social 

Untimed 
Play-based assessment including toys 

Staff 
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Communication and Interaction 
 

Assessment Age Range What It Assesses How It Is Administered Who Can Use It 

Assessing Functional Language in 
the Classroom [in pack] 

Any Active listening 
Tracking and monitoring 
conversation 
Body language 
Initiating and responding 
Repairing conversation 
breakdown 
Requesting help 
Checking listener understanding 
Inferring meaning 
Using and responding to 
humour 

Adult ratings – consider whether skills 
used with adult/peer/small group/class 

Staff 

British Picture Vocabulary Scale 
(BPVS3) 

3-16 years Receptive language (nouns, 
verbs, adjectives) 

10-15 minutes 
Individually administered 

Teachers 

Bracken Basic Concept Scale - 
Third Edition: Receptive (BBCS-
3:R) 
 
Bracken Basic Concept Scale: 
Expressive (BBCS: E) 
 
Bracken School Readiness 
Assessment - 3rd Ed (BSRA-3) 

3-6:11 years Colours 
Letters 
Numbers/counting 
Sizes 
Comparisons 
Shapes 
Direction/position 
Self/social awareness 
Texture/material 
Quantity 
Time/sequence 
 
Readiness Assessment includes 
the first five subtests from 
the Bracken Basic Concept 
Scale—Third Edition (BBCS–3:R) 

Receptive – 30-45 minutes 
Expressive – 30 minutes 
School Readiness Assessment – 10-15 
minutes 
Individually administered 

Teachers 

Communication Trust – 
Secondary Progression Toolkit 

Secondary 
age 

Speech and language 
development 

Ongoing assessment Staff 

https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/BrackenBasicConceptScale-ThirdEditionReceptive(BBCS-3R)/BrackenBasicConceptScale-ThirdEditionReceptive(BBCS-3R).aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/BrackenBasicConceptScale-ThirdEditionReceptive(BBCS-3R)/BrackenBasicConceptScale-ThirdEditionReceptive(BBCS-3R).aspx
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Speech, language and 
communication 
Speech, language and 
communication needs 

Conversation skills checklist [in 
pack] 

Any Various skills/behaviours Considers whether spontaneous or with 
support, and 1:1/small group/in class 

Staff 

Elklan 0-18+ Age dependent, but includes: 
Receptive and expressive 
language 
Skills underpinning language, 
such as listening and memory 
Pronunciation and stammering 

More information is provided as part of 
the training 

Trained Elklan staff 

Expressive Vocabulary Test, 
Second Edition (EVT-2) * 

2:06+ years Expressive vocabulary 10-15 minutes 
Individually administered 
Has parallel forms for retesting 

Requires post-graduate 
qualification in SEN 

Informal language assessment [in 
pack] 

Any Various skills/behaviours Adults ratings – working on, sometimes, 
mastered 

Staff 

Observation profile [in pack] Any Social interactions 
Social communication 
Social imagination and flexible 
thinking 
Motor and organisational skills 

Adult ratings – no cause for concern to 
great cause for concern 

Staff 

Peabody Picture Vocabulary Test, 
Fourth Edition (PPVT-4) * 

2:06+ years Receptive vocabulary 10-15 minutes 
Individually administered 
Has parallel forms for retesting 

Requires post-graduate 
qualification in SEN 

Renfrew Word Finding 
Vocabulary Test 

3-8 years Expressive single-word 
vocabulary 

Up to 50 pictures 
Individually administered 

Staff 

Renfrew Action Picture Test 3-8 years Expressive language – 
information given and 
grammatical structures 

Individually administered Staff 

Renfrew Bus Story Test 3-8 years Expressive language – retelling a 
story 

Individually administered Staff 

Solihull Levels of Competence 
Scale (for CYP with EAL) 

Any Listening 
Understanding 
Speaking  

Ongoing assessment Staff 
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Reading 
Writing 

SpLD Service Language 
Assessments 

Any Receptive language difficulties 
in the classroom 
Expressive language difficulties 
in the classroom 

Checklist completed by staff Staff 

Talk Boost (from I CAN) Reception 
to Year 2 

Information available as part of 
package 

Used to identify children for 
intervention and monitor progress 
(included in package) 

Staff 

WellComm Speech and Language 
Toolkit 

0:06-6 years  10-15 minutes 
Often done as a screener to whole year 
group 
Can be used to measure progress and 
plan intervention 

Staff 
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Cognition and Learning – Literacy 

Reading 

Phonics and Phonological Awareness 

 

Assessment Age Range What It Assesses How It Is Administered Who Can Use It 

Comprehensive Test of 
Phonological Processing (CTOPP2) 

4:00-6 years 
 
7-24:11 
years 

Both: 
Elision 
Blending words 
Memory for digits 
Non-word repetition 
Rapid digit naming 
Rapid letter naming 
Rapid colour naming 
Rapid object naming 
Blending non-words 
Segmenting non-words 
 
4-6 years only: 
Sound matching 
 
7-24 years only: 
Phoneme isolation 

Approx. 30 minutes 
Individually administered 

Teachers 

Diagnostic Test of Word Reading 
Processes 

6-12 years Non-word reading 30 minutes 
Individually administered 

Teachers 

Phonological Assessment Battery 
(PhAB2) 

5-11 years Younger: 
Alliteration 
Blending 
Phoneme Segmentation 
Rhyme 
Phonological fluency 
Picture Naming Speed 
Digit Naming Speed 
Phonological Working Memory 

Individually administered Teachers 
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Semantic fluency 
Older: 
Alliteration 
Phoneme deletion 
Phoneme substitution 
Phonological fluency 
Picture naming speed 
Digit naming speed 
Non-word reading 
Phonological working memory 
Semantic fluency 

Precision Monitoring Assessment 
Probes 

Any Single letter phonics 
Digraphs 
Consonant blends 
CV/VC 
CVC words 
CCVC/CVCC words 
CCVCC/CCCVC words 
CVCe/ CCVCe words 
Multisyllabic words 
Two-syllable words 

Individually administered 
Each probe takes approximately 60 
seconds 
Doesn’t provide standardised scores 

Any trained staff 

Preschool and Primary Inventory 
of Phonological Awareness (PIPA) 

3-6:11 years Syllable Segmentation  
Rhyme Awareness  
Alliteration Awareness  
Phoneme Isolation  
Phoneme Segmentation  
Letter Knowledge.  

25-30 minutes 
Individually administered 

Teachers 

SpLD Service Phonological 
Assessments 

Any age Syllables 
Rhyme detection 
Rhyme generation 
Alliteration detection 
Alliteration generation 
Phoneme blending 
Phoneme segmentation 
 

Individually administered 
Can do sections separately 
Doesn’t provide standardised scores 

Any staff 
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Single letter phonics 
Digraphs 
Adjacent consonants in words 
Alternative grapheme-phoneme 
correspondences 

Test of Auditory Processing Skills 
– 4th Edition (TAPS-4) 

5-21 years Phonological processing 
 

60-90 minutes 
Individually administered 

Teachers 

Test of Word Reading Efficiency–
Second Edition (TOWRE–2) 

6-24:11 
years 

Phonemically regular non-words 5-10 minutes 
Individually administered 

Requires post-graduate 
qualification in SEN 

Wechsler Individual Attainment 
Test for Teachers (WIAT-III)* 

4-25 years Early reading skills Individually administered 
 

Requires post-graduate 
qualification in SEN 

Word Recognition of Phonics 
Skills Test (WRaPS) 

4:6 to 9:0 
years 

Maps to Letters and Sounds for 
phonic skills 
 

20-30 minutes 
Has parallel forms for retesting 
Can be whole-class 

Teachers 

York Assessment of Reading 
Comprehension – YARC (Early 
Reading only) 

4:00-7:00 
years (non-
standard 
scores for 
7+) 

Single letter phonics and 
digraphs 
Early word recognition 
Sound isolation 
Sound deletion 

Approx. 20 minutes 
Can be scored online 
Can be administered up to 3 times a 
year 
Individually administered 

Teachers 
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Word Reading 

 

Assessment Age Range What It Assesses How It Is Administered Who Can Use It 

Diagnostic Test of Word Reading 
Processes 

6-12 years Exception and regular word 
reading 

30 minutes 
Individually administered 

Teachers 

Gray Oral Reading Tests (GORT-5) 
- Fifth Edition 

6-23:11 
years 

Passage reading accuracy 20-30 minutes 
Individually administered 

Teachers 

Hodder Oral Reading Tests 5-16+ years Single word reading and 
sentence reading 

30 minutes 
Individually administered 

Teachers 

Neale Analysis of Reading Ability 
(NARA) 

6-12 years Passage reading accuracy 20 minutes 
Individually administered 
Parallel forms for re-testing 

Teachers 

Precision Monitoring Assessment 
Probes 

Any age First 100 high frequency words 
(split into 20s) 

Individually administered 
Each probe takes approx. 60 seconds 
Doesn’t provide standardised scores 

Any trained staff 

Single Word Reading Test 6-16 years Single word reading Up to 60 words (untimed) 
Parallel forms for re-testing 
Individually administered 

Teachers 

SpLD Service Reading 
Assessments 

Any age First 100 HFW 
Common exception words 

Individually administered 
Can do sections separately 
Doesn’t provide standardised scores 

Any staff 

Test of Word Reading Efficiency–
Second Edition (TOWRE–2) 

6-24:11 
years 

Sight word reading 5-10 minutes 
Individually administered 

Requires post-graduate 
qualification in SEN 

Wechsler Individual Attainment 
Test for Teachers (WIAT-III) 

4-25 years Word reading Individually administered 
 

Requires post-graduate 
qualification in SEN 

Wide Range Achievement Test, 
Fifth Edition (WRAT5) 

5-85+ years Single word reading Approx. 15-25 minutes for ages 5-7 and 
35-45 minutes for ages 8 and up 
Individually administered 

Requires post-graduate 
qualification in SEN 

YARC (Single Word Reading Test) 5:00-16:00 
years 

Single word reading 
 

5-10 minutes Teachers 

Word Recognition of Phonics 
Skills Test (WRaPS) 

4:6 to 9:0 
years 

Word recognition, inc. high-
frequency and irregular words 

20-30 minutes 
Has parallel forms for retesting 
Can be whole-class 

Teachers 
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Comprehension 

 

Assessment Age Range What It Assesses How It Is Administered Who Can Use It 

Diagnostic Reading Analysis 7-16 years Passage reading comprehension 
(fiction and non-fiction) 

15 minutes 
Individually administered 
Parallel forms 

Teachers 

Gray Oral Reading Tests (GORT-5) 
- Fifth Edition 

6-23:11 
years 

Passage reading comprehension 20-30 minutes 
Individually administered 

Teachers 

Gray Silent Reading Tests (GSRT) 7-25 years Reading passages with multiple 
choice questions 

Untimed 
Can be administered to a group or 
individually 

Teachers 

Neale Analysis of Reading Ability 
(NARA) 

6-12 years Passage reading comprehension 20 minutes 
Individually administered 
Parallel forms for re-testing 

Teachers 

New Group Reading Test 5-16 years Sentence completion 
Passage comprehension 
 

30-50 minutes 
Can be completed on paper or 
computer 
3 forms to repeat termly 

Teachers 

Wechsler Individual Attainment 
Test for Teachers (WIAT-III) 

4-25 years Reading comprehension Individually administered 
 

Requires post-graduate 
qualification in SEN 

Wide Range Achievement Test, 
Fifth Edition (WRAT5) 

5-85+ years Sentence comprehension Approx. 15-25 minutes for ages 5-7 and 
35-45 minutes for ages 8 and up 
Individually administered 

Requires post-graduate 
qualification in SEN 

YARC (Primary and Secondary) 5:00-11:11 
years 
 
12:00-16:00 
years 

Reading passage accuracy (and 
miscue analysis – primary and 
secondary supplementary 
passages only) 
Reading comprehension 
(different types of questions) 

10-15 minutes for primary, 20-30 
minutes for secondary 
Parallel forms for retesting 

Teachers 
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Reading Speed 

 

Assessment Age Range What It Assesses How It Is Administered Who Can Use It 

Gray Oral Reading Tests (GORT5) 
- Fifth Edition 

6-23:11 
years 

Reading rate and fluency 20-30 minutes 
Individually administered 

Teachers 

Hodder Oral Reading Tests 5-16+ years Reading speed 30 minutes 
Individually administered 

Teachers 

Neale Analysis of Reading Ability 
(NARA) 

6-12 years Passage reading rate 20 minutes 
Individually administered 
Parallel forms for re-testing 

Teachers 

Test of Word Reading Efficiency–
Second Edition (TOWRE–2) 

6-24:11 
years 

Sight word reading speed 5-10 minutes 
Individually administered 

Requires post-graduate 
qualification in SEN 

Wechsler Individual Attainment 
Test for Teachers (WIAT-III) 

4-25 years Oral reading fluency Individually administered 
 

Requires post-graduate 
qualification in SEN 

YARC (Primary and Secondary) 5:00-11:11 
years 

Reading speed (on secondary 
supplementary or fluency 
passages) 

10-15 minutes 
Parallel forms for retesting 

Teachers 
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Writing 

Spelling 

 

Assessment Age Range What It Assesses How It Is Administered Who Can Use It 

British Spelling Test Series 
(BSTS2) 

6-13 years Assesses spelling at word, 
sentence and continuous writing 
level 
Contains a wide mix of 
questions and tasks that test 
CYPs’ ability to spell in different 
contexts 

30 minutes 
Can be administered to a group 
Parallel forms for retesting 

Teachers 

Helen Arkell Spelling Test 2 
(HAST2) 

5 years+ Single word spelling Can be administered individually or to 
groups 

Teachers 

Precision Monitoring Assessment 
Probes 

Any age Single word spelling Individually administered 
Each probe takes approx. 60 seconds 
Doesn’t provide standardised scores 

Any trained staff 

Single Word Spelling Test 6-14 years Single word spelling 30 minutes 
Can be administered on the computer 

Teachers 

SpLD Service Phonological 
Assessment 

Any Single letter phonics 
Digraphs 
Adjacent consonants in words 
Alternative grapheme-phoneme 
correspondences 
First 100 HFW 
Common exception words 
Prefix and suffix rule 
 
Spelling analysis 

Individually administered 
Doesn’t provide standardised scores 

Any staff 

Wechsler Individual Attainment 
Test for Teachers (WIAT-III) 

4-25 years Single word spelling Individually administered 
 

Requires post-graduate 
qualification in SEN 

Wide Range Achievement Test, 
Fifth Edition (WRAT5) 

5-85+ years Single word spelling Approx. 15-25 minutes for ages 5-7 and 
35-45 minutes for ages 8 and up 
Individually administered 

Requires post-graduate 
qualification in SEN 
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Screenings (‘at risk’, not diagnosis) 

These assessments should be used and interpreted with caution, but they can provide some useful information on some cognitive skills that can be related to 

reading and spelling. 

 

Assessment Age Range What It Assesses How It Is Administered Who Can Use It 

Dyslexia Early Screening Test 
- Second Edition (DEST-2) 

4:06-6:05 
years 

Rapid naming 
Bead threading 
Phonological discrimination 
Postural stability 
Rhyme/Alliteration 
Forwards digit span 
Digit naming 
Letter naming 
Sound order 
Shape copying 
Corsi frog 
Vocabulary (group/individual) 

30 minutes 
Individually administered 

Teachers 

Dyslexia Screening Test - 
Junior 

6:06-11:05 
years 

Rapid Naming 
Bead Threading 
One Minute Reading 
Postural Stability 
Phonemic Segmentation 
Two Minute Spelling 
Backwards Digit Span 
Nonsense Passage Reading 
One Minute Writing 
Verbal Fluency 
Rhyme 
Vocabulary 

30 minutes 
Individually administered 

Teachers 

Dyslexia Screening Test - 
Secondary (DST-S) 

11:06-
16:05 
years 

Rapid Naming 
Bead Threading 
One Minute Reading 
Postural Stability 
Phonemic Segmentation 

30 minutes 
Individually administered 

Teachers 
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Two Minute Spelling 
Backwards Digit Span 
Nonsense Passage Reading 
One Minute Reading 
Verbal Fluency 
Semantic Fluency 
Spoonerisms 
Non-verbal Reasoning 
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Cognition and Learning – Numeracy 
 

Assessment Age Range What It Assesses How It Is Administered Who Can Use It 

Basic Number Screening Test 6:0 to 12:3 
years 

Oral numeracy skills – number 
and number operations 

30 minutes 
Can be administered to groups or 
individuals 
Parallel forms for retesting 

Staff 

BEAM Diagnostic Interviews in 
Number Sense 

 Counting in 1s, 2s, 5s and 10s 
Number bonds and 
commutativity of addition and 
word problems with numbers 
less than 20 
Place value and ordering 
numerals 
Addition and subtraction with 
numbers greater than 20 

Individually administered 
Doesn’t provide standardised scores 

Staff 

Dyscalculia Assessments Any age No information provided Doesn’t provide standardised scores Staff 

Key Maths 3* 6:00-16:11 
years 

Numeration 
Algebra 
Geometry 
Measurement 
Data analysis and probability 
Mental computation and 
estimation 
Written calculations 
Foundations of problem solving 
Applied problem solving 

30-90 minutes 
Individually administered 

Requires post-graduate 
qualification in SEN 

Precision Monitoring Assessment 
Probes 

Any age Rote counting 
Rational counting 
Naming and writing numerals 
Counting on/back 
Drawing dots to correspond to 
numerals 
Writing numerals to correspond 
to dots 

Individually administered (although see-
write could be done to a group) 
Each probe takes approx. 60 seconds 
Doesn’t provide standardised scores 

Any trained staff 
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Equation reading/writing 
Equivalence 
Addition and subtraction 

Sandwell Early Numeracy Test 
Revised (SENT-R) 
 
 
 
Sandwell Early Numeracy Test 
KS2-3 

4-8 years 
 
 
 
 
 
8-14 years 

Identification of numbers 
Oral counting 
Value/computation Object 
counting Language 
 
Both tests cover P7 up to old 
National Curriculum Level 2A 

10-30 minutes 
Individually administered 
Parallel forms for retesting 

Teachers 

SpLD Service Numeracy 
Assessment 

Any age Numerosity 
Counting 
Understanding number 
including place value 
Math facts 
Calculating 

Approximately 30-45 minutes Staff 

Wide Range Achievement Test, 
Fifth Edition (WRAT5) * 

5-85+ years Maths computation - measures 
an individual's ability to count, 
identify numbers, solve simple 
oral maths problems, and 
calculate written maths 
problems with a time limit. 
Problems are presented in a 
range of domains, including 
arithmetic, algebra, geometry, 
and advanced operations 

Approx. 15-25 minutes for ages 5-7 and 
35-45 minutes for ages 8 and up 
Individually administered 

Requires post-graduate 
qualification in SEN 
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Cognition and Learning – Other Cognitive Skills 
 

Assessment Age Range What It Assesses How It Is Administered Who Can Use It 

Digit Span test [in pack] 6-16 years Digits forwards and backwards Individually administered 
Standard scores 

Staff 

Early Repetition Battery 2-6 years Short-term verbal memory for 
words, non-words and 
sentences 

10-15 minutes 
Individually administered 

Teachers 

Kaufman Brief Intelligence Test, 
Second Edition (KBIT-2)* 

4 years+ Crystallised (verbal) scale: verbal 
knowledge and Riddles  
Fluid (nonverbal) scale: matrices 

20 minutes 
Individually administered 

Requires post-graduate 
qualification in SEN 

Memory Assessments [in pack] Not 
specified 

Digit recall 
Word list recall 
Sentence repetition/ recall 
Working memory 

Brief 
Individually administered 

Staff 

Psychology in Education Portfolio Various Learning styles and 
metacognition 
Self-regulated learning and 
behaviour 
Memory and learning 

Various – Includes assessments and 
questionnaires 
Mostly completed by students, some 
for staff 
Some can be administered to groups, 
some to individuals 

Staff 

Ravens Coloured Progressive 
Matrices* 

Can be used 
with CYP 
and adults 

Assesses the ability to make 
sense out of complex data; the 
ability to perceive new patterns 
and relationships, and to forge 
(largely non-verbal) constructs 
which make it easy to handle 
complexity. 

40 minutes 
Individually or group administered 

Requires post-graduate 
qualification in SEN 

SpLD Service Assessments Any Processing speed 
 
Working memory 

Questionnaires for staff to fill in about 
CYPs 

Any staff 

Symbol Digit Modalities Test 8-78 years Pair specific numbers with given 
geometric figures 

5 minutes 
Individual or group administration 

Staff 

Test of Auditory Processing Skills 
– 4th Edition (TAPS-4) 

5-21 years Auditory memory 
Listening comprehension 

60-90 minutes 
Individually administered 

Teachers 
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Test of Memory and Learning - 
Second Edition (TOMAL-2)* 

5-59:11 
years 

Memory for stories Facial 
memory  
Word selective reminding 
Visual selective reminding 
Object recall 
Abstract visual memory Digits 
forward 
Visual sequential memory 
Paired recall 
Memory for location Manual 
imitation  
Letters forward 
Digits backward 
Letters backward 
Two verbal delayed recall tasks 
and cued recall procedures 

30-60 minutes 
Individually administered 

Requires post-graduate 
qualification in SEN 

Wide Range Assessment of 
Memory and Learning (WRAML2) 
* 

5-90 years Verbal memory 
Visual memory 
Attention/Concentration 
Symbolic Working Memory 
Verbal Working Memory 
subtests 
Recognition memory (verbal and 
visual) 

Individual - 45 to 60 minutes; Screening 
section - 10 to 15 minutes 

Requires post-graduate 
qualification in SEN 

Working Memory Rating Scale 5-11 years Working memory Questionnaire for staff Teachers 

 
Also see individual subtests as part of other assessments in table (e.g. PhAB2) 

  



35 
 

Sensory and Physical Needs – Gross Motor Skills 
 

Assessment Age Range What It Assesses How It Is Administered Who Can Use It 

Developmental Dyspraxia (book 
by Madeleine Portwood) 

Any Motor skills Questionnaire 
Screening 
Baseline motor assessments 

Staff 

Movement Assessment Battery 
for Children - Second Edition 
(Movement ABC-2)* 

3-16:11 Manual Dexterity 
Ball Skills 
Static and Dynamic Balance.  
 

Individually administered 
20-40 minutes 
(Also a checklist that can be group or 
individual) 

Requires post-graduate 
qualification in SEN 

 

Sensory and Physical Needs – Fine Motor Skills 
 

Assessment Age Range What It Assesses How It Is Administered Who Can Use It 

Detailed Assessment of Speed of 
Handwriting (DASH) 

9-16:11 
years 

Fine motor and precision skills 
Speed of producing well known 
symbolic material 
Ability to alter speed of 
performance on two tasks with 
identical content 
Free writing competency 

30 minutes 
Group or individually administered 

Teachers 

SpLD Service Handwriting 
Checklist 

Any Handwriting Checklist for staff Staff 

Wide Range Assessment of Visual 
Motor Abilities (WRAVMA)* 

3-17 years Visuo-motor skills 
Visual-spatial skills 
Fine motor skills 

4-10 minutes 
Individually administered 

Requires post-graduate 
qualification in SEN 
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Sensory and Physical Needs – Sensory Needs and Sensitivities 
 

Assessment Age Range What It Assesses How It Is Administered Who Can Use It 

National Strategies/AET Sensory 
Checklist [in pack] 

Any Sensory needs, such as sound, 
touch, visual, smell, taste 

Adult rating – yes/no/don’t know Any staff 

Sensory checklist from Raising a 
Sensory Smart Child [in pack] 

Not 
specified 

Touch, proprioception, 
vestibular, auditory, vision, taste 
and small 

Adult ratings – avoids, seeks, mixed, 
neutral 

Any staff 

SpLD Service Visual Symptoms 
Checklist 

Any Visual symptoms when reading Questionnaire for CYP Any staff 
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Social Emotional and Mental Health – Social Skills 
 

Assessment Age Range What It Assesses How It Is Administered Who Can Use it 

Behavioural and Emotional 
Rating Scale 

5-18:11 
years 

Strengths: 
Interpersonal strengths 
Functioning in and at school 
Affective strength 
Intrapersonal strength 
Family involvement Career 
strength 

10 minutes 
Questionnaires for parents/carers, 
teachers and youths 

Teachers 

Emotional Literacy Assessment 
and Intervention 

7-11 years 
And 
11-16 years 

Self-awareness 
Self-regulation 
Motivation 
Empathy 
Social skills 

No more than 10 minutes 
Parent/carer, teacher and CYP checklists 

Teachers 

Psychology in Education Portfolio Various Areas: 
Bullying 
Social skills and emotional 
intelligence 

Questionnaires – some self-report, 
some to staff 
Some can be administered to groups, 
some to individuals 

Staff 

Strengths and Difficulties 
Questionnaire 

2-17 year 
olds 
 
Also 18+ 

Emotional symptoms 
Conduct problems 
Hyperactivity/inattention 
Peer relationship problems 
Pro-social behaviour 

Parent/carer and teacher 
questionnaires (2-17 years) 
Self-report for 11-17 years 
Informant and self-report for 18+ years 

Staff 

Talkabout CYP or 
adults 

Sections: 
Me and you 
Communication 
Body language 
The way we talk 
Conversations 
Assertiveness 

Interview 
Self-assessment rating scale 

Staff 
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Social Emotional and Mental Health – Emotional Needs and Behavioural Difficulties 
 

Assessment Age Range What It Assesses How It Is Administered Who Can Use It 

Anxiety Mapping (Hertfordshire 
STEPS) 

Any Look for anxiety triggers Rate anxiety -5 to +5 at different parts 
of day to uncover patterns 

Staff 

Behaviour checklist [in pack] Any Various behaviours Compared to average CYP for number 
of times behaviour occurs 

Staff 

Behavioural and Emotional Rating 
Scale 

5-18:11 
years 

Strengths: 
Interpersonal strengths 
Functioning in and at school 
Affective strength 
Intrapersonal strength 
Family involvement Career 
strength 

10 minutes 
Questionnaires for parents/carers, 
teachers and youths 

Teachers 

Boxall Profile Primary and 
secondary 
(separate) 

Giving purposeful attention 
Participating constructively 
Connecting up experiences 
Showing insightful involvement 
Engaging cognitively with peers 
Is emotionally secure 
Biddable and accepting 
constraints 
Accommodating to others 
Responding constructively to 
others 
Maintaining internalised 
standards 

Questionnaires for staff to complete Teachers 

Emotional Literacy Assessment 
and Intervention 

7-11 years 
And 
11-16 years 

Self-awareness 
Self-regulation 
Motivation 
Empathy 
Social skills 

No more than 10 minutes 
Parent/carer, teacher and CYP checklists 

Teachers 

Functional behavioural 
assessment questionnaire [in 
pack] 

Any Non-verbal 
Verbal 
Physical behaviours 

Should be used by all teachers to get 
pattern and differences across subjects 

Any staff 
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Measures of Psychological 
Wellbeing Portfolio 

Various Belonging 
Social behaviour 
Distress 
Healthy Living 
Responsiveness 
Enjoyment 
Resilience 

Some questionnaires for students, some 
for staff, some for parents/carers. 
Some can be administered to groups, 
some to individuals. 

Staff 

Psychology in Education Portfolio Various Attribution and motivation 
Social skills and emotional 
intelligence 

Some questionnaires for students, some 
for staff  
Some can be administered to groups, 
some to individuals 

Staff 

Pupil Attitude to Self and School 
(PASS) 

4-18 years Feelings about school 
Perceived learning capability 
Self-regard as a learner 
Preparedness for learning 
Attitudes to teachers 
General work ethic 
Confidence in learning 
Attitudes to attendance 
Response to curriculum 
demands 

Approx. 20 minutes 
Administered digitally 
Administered to students 

Staff 

Pupil Behaviour Checklist (PBAS) 
[in pack] 

Secondary Academic 
Verbal 
Physical 
Self-management 
Outside classroom 

Should be used by all teachers to get 
pattern and differences across subjects 

Staff 

Roots and Fruits (Hertfordshire 
STEPS) 

Any Pro-social/anti-social, difficult 
and dangerous behaviours 
Pro-social/anti-social negative 
feelings 
Pro-social/anti-social negative 
experiences 

Adults to consider what might be 
causing behaviours (positive and 
negative) 

Any staff 

Self-Image Profiles (SIP)* 7-16 years Self-image 
Self-esteem 

Questionnaire to young person 
Rating scale 0-6 for different adjectives 
(positive and negative), completed for 

Requires post-graduate 
qualification in SEN 
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how they are and would like to be 

Spence Anxiety Scale 3-18 years Separation anxiety 
Social phobia 
Obsessive-compulsive 
Panic/agoraphobia 
Physical injury fears 
Generalised anxiety 

Parent/carer and self-report 
questionnaire 

Staff 

Strengths and Difficulties 
Questionnaire 

2-17 year 
olds 
 
Also 18+ 

Emotional symptoms 
Conduct problems 
Hyperactivity/inattention 
Peer relationship problems 
Pro-social behaviour 

Parent/carer and teacher 
questionnaires (2-17 years) 
Self-report for 11-17 years 
Informant and self-report for 18+ years 

Staff 

 

 

Miscellaneous 
 

Assessment Age Range What It Assesses How It Is Administered Who Can Use It 

AET Progression Framework Any Social Communication  
Social Interaction  
Social Imagination / Flexibility  
Sensory processing  
Emotional understanding and 
self-awareness  
Learning  
Independence and community 
participation 

On-going assessment by staff Staff 
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Post-16 and Transition to Adulthood 
 

Assessment Age Range What It Assesses How It Is Administered Who Can Use It 

Dyslexia Adult Screening Test 
(DAST)  

16:05+ Rapid Naming 
One-Minute Reading 
Postural Stability 
Phonemic Segmentation 
Two-Minute Spelling 
Backwards Digit Span 
Nonsense Passage Reading 
Non-Verbal Reasoning 
One-Minute Writing 
Verbal Fluency 
Semantic Fluency 

30 minutes 
Individually administered 

Teachers 

Self-Image Profile for Adults 
(SIP)* 

17-65 years Self-image 
Self-esteem 

Questionnaire to person 
Rating scale 0-6 for different adjectives 
(positive and negative), completed for 
how they are and how they would like 
to be 

Requires post-graduate 
qualification in SEN 

AET Progression Framework Any Social Communication  
Social Interaction  
Social Imagination / Flexibility  
Sensory processing  
Emotional understanding and 
self-awareness  
Learning  
Independence and community 
participation 

On-going assessment by staff Staff 

AET Resources 14+ Guidance for Post-16 
Audit tool for Post-16 

 Staff in collaboration 
with young person and 
their family 

Preparation for Adulthood 14+ Different areas: 
Employment 
Friends Relationships and the 
Community 

Various resources Staff in collaboration 
with young person and 
their family 
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Good Health 
Independent Living 
 

 

Environment Assessments 
 

Assessment What It Considers How It Works Who Can Use It 

AET Sensory Audit for Schools and 
Classrooms 

Visual 
Noise and sound 
Smell 
Touch and feel 

Staff fill in ‘current situation’ and 
possible actions based on prompts 

Probably best for 
qualified teachers/ 
SENCo/SMT 

Communication Supporting 
Classroom Observation Tool 

Language Learning Environment 
Language Learning Opportunities 
Language Learning Interactions 
 

Consider seen/not seen (and how 
often/by whom) 
Allows for comments 
Would need to be done by someone 
observing a lesson 

Probably best for 
SENCo/SMT 

Learning Environment 
Observation Schedule [in pack] 

Instructional environment 
Classroom environment 
Motivational strategies 
Feedback 

Provide evidence against each section 
Could be done by someone observing or 
reflecting upon lesson 

Probably best for 
qualified teachers/ 
SENCo/SMT 

Psychology in Education Portfolio Classroom environment questionnaires 
Classroom environment observations 

Some questionnaires completed by 
CYPs, two by staff, observation 
completed by staff 
Some can be administered to groups, 
some to individuals 

Probably best for 
qualified teachers/ 
SENCo/SMT 
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Appendix 2: Where to Find Assessments (alphabetical order) 
 

Assessment Name Where It Can Be Accessed Price  

AET Progression Framework http://www.aettraininghubs.org.uk/wp-content/uploads/2016/02/Progression-framework.xls  
Guidance: http://www.aettraininghubs.org.uk/wp-content/uploads/2016/02/PROGRESSION-
FRAMEWORK-NOTES-AND-GUIDANCE-170216.pdf  

Free (after accessing 
free AET training) 

AET Post-16 Support https://www.autismeducationtrust.org.uk/shop/p16-guide/ 
https://www.autismeducationtrust.org.uk/shop/p16-cf/ 

Free 

AET Sensory Audit for Schools 
and Classrooms 

http://www.aettraininghubs.org.uk/wp-content/uploads/2012/05/37.1-Sensory-audit-tool-
for-environments.pdf  

Free 

B-Squared https://www.bsquared.co.uk/  Various 

Basic Number Screening Test https://www.amazon.co.uk/Basic-Number-Screening-Test-
Manual/dp/1444147595/ref=pd_bxgy_14_img_3?_encoding=UTF8&pd_rd_i=1444147595&p
d_rd_r=b6e5453a-ee60-11e8-8346-
23f49e03b924&pd_rd_w=Kg1V7&pd_rd_wg=3Wh96&pf_rd_i=desktop-dp-
sims&pf_rd_m=A3P5ROKL5A1OLE&pf_rd_p=466c8fd0-3653-4c9b-86fa-
f9bc8fd2ae35&pf_rd_r=VCTVC6EN1Z5Z7E40RD2X&pf_rd_s=desktop-dp-
sims&pf_rd_t=40701&psc=1&refRID=VCTVC6EN1Z5Z7E40RD2X  
Catalyst lending library (if a member) 

Manual - £20 
Forms (A/B) - £13 each 

BEAM Diagnostic Interviews in 
Number Sense 

Catalyst lending library (if a member) N/A 

Behavioural and Emotional 
Rating Scale 

https://www.hogrefe.co.uk/shop/behavioural-and-emotional-rating-scale-second-edition-
bers-2.html  
Catalyst lending library (if a member) 

£197.00 

The Boxall Profile https://boxallprofile.org/home/pricing 
Order form: https://www.nurtureuk.org/sites/default/files/ngn_web_order_form.pdf    

£150 for school online 
subscription 
£125 starter pack 

Bracken Basic Concept Scale - 
Third Edition: Receptive (BBCS-
3:R) 

https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/
ChildLanguage/BrackenBasicConceptScale-ThirdEditionReceptive(BBCS-
3R)/BrackenBasicConceptScale-ThirdEditionReceptive(BBCS-3R).aspx  

£455.40 

Bracken Basic Concept Scale: 
Expressive (BBCS: E) 

https://www.pearsonclinical.co.uk/AlliedHealth/PaediatricAssessments/Language-
SemanticsConcepts/BrackenBasicConceptScaleExpressive(BBCSE)/BrackenBasicConceptScaleE
xpressive(BBCSE).aspx  

£329.40 

Bracken School Readiness 
Assessment - 3rd Ed (BSRA-3) 

https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/
ChildLanguage/BrackenSchoolReadinessAssessment-ThirdEdition(BSRA-

£229.80 

http://www.aettraininghubs.org.uk/wp-content/uploads/2016/02/Progression-framework.xls
http://www.aettraininghubs.org.uk/wp-content/uploads/2016/02/PROGRESSION-FRAMEWORK-NOTES-AND-GUIDANCE-170216.pdf
http://www.aettraininghubs.org.uk/wp-content/uploads/2016/02/PROGRESSION-FRAMEWORK-NOTES-AND-GUIDANCE-170216.pdf
https://www.autismeducationtrust.org.uk/shop/p16-guide/
http://www.aettraininghubs.org.uk/wp-content/uploads/2012/05/37.1-Sensory-audit-tool-for-environments.pdf
http://www.aettraininghubs.org.uk/wp-content/uploads/2012/05/37.1-Sensory-audit-tool-for-environments.pdf
https://www.bsquared.co.uk/
https://www.amazon.co.uk/Basic-Number-Screening-Test-Manual/dp/1444147595/ref=pd_bxgy_14_img_3?_encoding=UTF8&pd_rd_i=1444147595&pd_rd_r=b6e5453a-ee60-11e8-8346-23f49e03b924&pd_rd_w=Kg1V7&pd_rd_wg=3Wh96&pf_rd_i=desktop-dp-sims&pf_rd_m=A3P5ROKL5A1OLE&pf_rd_p=466c8fd0-3653-4c9b-86fa-f9bc8fd2ae35&pf_rd_r=VCTVC6EN1Z5Z7E40RD2X&pf_rd_s=desktop-dp-sims&pf_rd_t=40701&psc=1&refRID=VCTVC6EN1Z5Z7E40RD2X
https://www.amazon.co.uk/Basic-Number-Screening-Test-Manual/dp/1444147595/ref=pd_bxgy_14_img_3?_encoding=UTF8&pd_rd_i=1444147595&pd_rd_r=b6e5453a-ee60-11e8-8346-23f49e03b924&pd_rd_w=Kg1V7&pd_rd_wg=3Wh96&pf_rd_i=desktop-dp-sims&pf_rd_m=A3P5ROKL5A1OLE&pf_rd_p=466c8fd0-3653-4c9b-86fa-f9bc8fd2ae35&pf_rd_r=VCTVC6EN1Z5Z7E40RD2X&pf_rd_s=desktop-dp-sims&pf_rd_t=40701&psc=1&refRID=VCTVC6EN1Z5Z7E40RD2X
https://www.amazon.co.uk/Basic-Number-Screening-Test-Manual/dp/1444147595/ref=pd_bxgy_14_img_3?_encoding=UTF8&pd_rd_i=1444147595&pd_rd_r=b6e5453a-ee60-11e8-8346-23f49e03b924&pd_rd_w=Kg1V7&pd_rd_wg=3Wh96&pf_rd_i=desktop-dp-sims&pf_rd_m=A3P5ROKL5A1OLE&pf_rd_p=466c8fd0-3653-4c9b-86fa-f9bc8fd2ae35&pf_rd_r=VCTVC6EN1Z5Z7E40RD2X&pf_rd_s=desktop-dp-sims&pf_rd_t=40701&psc=1&refRID=VCTVC6EN1Z5Z7E40RD2X
https://www.amazon.co.uk/Basic-Number-Screening-Test-Manual/dp/1444147595/ref=pd_bxgy_14_img_3?_encoding=UTF8&pd_rd_i=1444147595&pd_rd_r=b6e5453a-ee60-11e8-8346-23f49e03b924&pd_rd_w=Kg1V7&pd_rd_wg=3Wh96&pf_rd_i=desktop-dp-sims&pf_rd_m=A3P5ROKL5A1OLE&pf_rd_p=466c8fd0-3653-4c9b-86fa-f9bc8fd2ae35&pf_rd_r=VCTVC6EN1Z5Z7E40RD2X&pf_rd_s=desktop-dp-sims&pf_rd_t=40701&psc=1&refRID=VCTVC6EN1Z5Z7E40RD2X
https://www.amazon.co.uk/Basic-Number-Screening-Test-Manual/dp/1444147595/ref=pd_bxgy_14_img_3?_encoding=UTF8&pd_rd_i=1444147595&pd_rd_r=b6e5453a-ee60-11e8-8346-23f49e03b924&pd_rd_w=Kg1V7&pd_rd_wg=3Wh96&pf_rd_i=desktop-dp-sims&pf_rd_m=A3P5ROKL5A1OLE&pf_rd_p=466c8fd0-3653-4c9b-86fa-f9bc8fd2ae35&pf_rd_r=VCTVC6EN1Z5Z7E40RD2X&pf_rd_s=desktop-dp-sims&pf_rd_t=40701&psc=1&refRID=VCTVC6EN1Z5Z7E40RD2X
https://www.amazon.co.uk/Basic-Number-Screening-Test-Manual/dp/1444147595/ref=pd_bxgy_14_img_3?_encoding=UTF8&pd_rd_i=1444147595&pd_rd_r=b6e5453a-ee60-11e8-8346-23f49e03b924&pd_rd_w=Kg1V7&pd_rd_wg=3Wh96&pf_rd_i=desktop-dp-sims&pf_rd_m=A3P5ROKL5A1OLE&pf_rd_p=466c8fd0-3653-4c9b-86fa-f9bc8fd2ae35&pf_rd_r=VCTVC6EN1Z5Z7E40RD2X&pf_rd_s=desktop-dp-sims&pf_rd_t=40701&psc=1&refRID=VCTVC6EN1Z5Z7E40RD2X
https://www.amazon.co.uk/Basic-Number-Screening-Test-Manual/dp/1444147595/ref=pd_bxgy_14_img_3?_encoding=UTF8&pd_rd_i=1444147595&pd_rd_r=b6e5453a-ee60-11e8-8346-23f49e03b924&pd_rd_w=Kg1V7&pd_rd_wg=3Wh96&pf_rd_i=desktop-dp-sims&pf_rd_m=A3P5ROKL5A1OLE&pf_rd_p=466c8fd0-3653-4c9b-86fa-f9bc8fd2ae35&pf_rd_r=VCTVC6EN1Z5Z7E40RD2X&pf_rd_s=desktop-dp-sims&pf_rd_t=40701&psc=1&refRID=VCTVC6EN1Z5Z7E40RD2X
https://www.hogrefe.co.uk/shop/behavioural-and-emotional-rating-scale-second-edition-bers-2.html
https://www.hogrefe.co.uk/shop/behavioural-and-emotional-rating-scale-second-edition-bers-2.html
https://boxallprofile.org/home/pricing
https://www.nurtureuk.org/sites/default/files/ngn_web_order_form.pdf
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/BrackenBasicConceptScale-ThirdEditionReceptive(BBCS-3R)/BrackenBasicConceptScale-ThirdEditionReceptive(BBCS-3R).aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/BrackenBasicConceptScale-ThirdEditionReceptive(BBCS-3R)/BrackenBasicConceptScale-ThirdEditionReceptive(BBCS-3R).aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/BrackenBasicConceptScale-ThirdEditionReceptive(BBCS-3R)/BrackenBasicConceptScale-ThirdEditionReceptive(BBCS-3R).aspx
https://www.pearsonclinical.co.uk/AlliedHealth/PaediatricAssessments/Language-SemanticsConcepts/BrackenBasicConceptScaleExpressive(BBCSE)/BrackenBasicConceptScaleExpressive(BBCSE).aspx
https://www.pearsonclinical.co.uk/AlliedHealth/PaediatricAssessments/Language-SemanticsConcepts/BrackenBasicConceptScaleExpressive(BBCSE)/BrackenBasicConceptScaleExpressive(BBCSE).aspx
https://www.pearsonclinical.co.uk/AlliedHealth/PaediatricAssessments/Language-SemanticsConcepts/BrackenBasicConceptScaleExpressive(BBCSE)/BrackenBasicConceptScaleExpressive(BBCSE).aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/BrackenSchoolReadinessAssessment-ThirdEdition(BSRA-3)/BrackenSchoolReadinessAssessment-ThirdEdition(BSRA-3).aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/BrackenSchoolReadinessAssessment-ThirdEdition(BSRA-3)/BrackenSchoolReadinessAssessment-ThirdEdition(BSRA-3).aspx
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3)/BrackenSchoolReadinessAssessment-ThirdEdition(BSRA-3).aspx  

British Picture Vocabulary Scale 
(BPVS3) 

https://www.gl-assessment.co.uk/products/british-picture-vocabulary-scale-bpvs3/  £204.95 

British Spelling Test Series 
(BSTS2) 

https://www.gl-assessment.co.uk/products/british-spelling-test-series-bsts2/  Various 

Communication Trust - 
Communication Supporting 
Classroom Observation Tool 

https://www.thecommunicationtrust.org.uk/resources/resources/resources-for-
practitioners/communication-supporting-classroom-observation-tool.aspx  

Free 

Communication Trust – 
Secondary Progression Toolkit 

https://www.thecommunicationtrust.org.uk/resources/resources/resources-for-
practitioners/progression-tools-secondary/  

£29.99 

Comprehensive Test of 
Phonological Processing 
(CTOPP2) 

https://www.pearsonclinical.co.uk/AlliedHealth/PaediatricAssessments/PhonologicalAwarene
ss/ctopp-2/comprehensive-test-of-phonological-processing-second-edition.aspx  

£403.80 

Detailed Assessment of Speed 
of Handwriting (DASH) 

https://www.pearsonclinical.co.uk/AlliedHealth/PaediatricAssessments/PerceptualFineMotor
Development/DetailedAssessmentofSpeedofHandwriting(DASH)/DetailedAssessmentofSpeed
ofHandwriting(DASH).aspx  

£134.85 

Developmental Dyspraxia by 
Madeleine Portwood 

https://dyspraxiafoundation.org.uk/shopping/product/books/developmental-dyspraxia-2nd-
edition/  

£21.50 

Diagnostic Reading Analysis https://www.annarbor.co.uk/index.php?main_page=index&cPath=253_233_226  £53 (manual), £43 
(reading booklet) 

Diagnostic Test of Word 
Reading Processes 

https://www.gl-assessment.co.uk/products/diagnostic-test-of-word-reading-processes/  £127.50 

Dyscalculia Assessments Catalyst lending library (if a member) N/A 

Dyslexia Early Screening Test - 
Second Edition (DEST-2) 

https://www.pearsonclinical.co.uk/Education/Assessments/Dyslexia/DyslexiaEarlyScreeningT
est-SecondEdition(DEST-2)/DyslexiaEarlyScreeningTest-SecondEdition(DEST-2).aspx  
Catalyst lending library (if a member) 

£221.85 

Dyslexia Screening Test - Junior https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/
ChildLanguage/DyslexiaScreeningTest-Junior(DST-J)/DyslexiaScreeningTest-Junior(DST-J).aspx  
Catalyst lending library (if a member) 

£220.82 

Dyslexia Screening Test – 
Secondary  

https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/
ChildLanguage/DyslexiaScreeningTest-Secondary(DST-S)/DyslexiaScreeningTest-
Secondary(DST-S).aspx  
Catalyst lending library (if a member) 

£220.67 

Dyslexia Adult Screening Test 
(DAST) 

https://www.pearsonclinical.co.uk/Psychology/AdultCognitionNeuropsychologyandLanguage/
AdultLanguage/DyslexiaAdultScreeningTest(DAST)/DyslexiaAdultScreeningTest(DAST).aspx  

£246.02 

https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/BrackenSchoolReadinessAssessment-ThirdEdition(BSRA-3)/BrackenSchoolReadinessAssessment-ThirdEdition(BSRA-3).aspx
https://www.gl-assessment.co.uk/products/british-picture-vocabulary-scale-bpvs3/
https://www.gl-assessment.co.uk/products/british-spelling-test-series-bsts2/
https://www.thecommunicationtrust.org.uk/resources/resources/resources-for-practitioners/communication-supporting-classroom-observation-tool.aspx
https://www.thecommunicationtrust.org.uk/resources/resources/resources-for-practitioners/communication-supporting-classroom-observation-tool.aspx
https://www.thecommunicationtrust.org.uk/resources/resources/resources-for-practitioners/progression-tools-secondary/
https://www.thecommunicationtrust.org.uk/resources/resources/resources-for-practitioners/progression-tools-secondary/
https://www.pearsonclinical.co.uk/AlliedHealth/PaediatricAssessments/PhonologicalAwareness/ctopp-2/comprehensive-test-of-phonological-processing-second-edition.aspx
https://www.pearsonclinical.co.uk/AlliedHealth/PaediatricAssessments/PhonologicalAwareness/ctopp-2/comprehensive-test-of-phonological-processing-second-edition.aspx
https://www.pearsonclinical.co.uk/AlliedHealth/PaediatricAssessments/PerceptualFineMotorDevelopment/DetailedAssessmentofSpeedofHandwriting(DASH)/DetailedAssessmentofSpeedofHandwriting(DASH).aspx
https://www.pearsonclinical.co.uk/AlliedHealth/PaediatricAssessments/PerceptualFineMotorDevelopment/DetailedAssessmentofSpeedofHandwriting(DASH)/DetailedAssessmentofSpeedofHandwriting(DASH).aspx
https://www.pearsonclinical.co.uk/AlliedHealth/PaediatricAssessments/PerceptualFineMotorDevelopment/DetailedAssessmentofSpeedofHandwriting(DASH)/DetailedAssessmentofSpeedofHandwriting(DASH).aspx
https://dyspraxiafoundation.org.uk/shopping/product/books/developmental-dyspraxia-2nd-edition/
https://dyspraxiafoundation.org.uk/shopping/product/books/developmental-dyspraxia-2nd-edition/
https://www.annarbor.co.uk/index.php?main_page=index&cPath=253_233_226
https://www.gl-assessment.co.uk/products/diagnostic-test-of-word-reading-processes/
https://www.pearsonclinical.co.uk/Education/Assessments/Dyslexia/DyslexiaEarlyScreeningTest-SecondEdition(DEST-2)/DyslexiaEarlyScreeningTest-SecondEdition(DEST-2).aspx
https://www.pearsonclinical.co.uk/Education/Assessments/Dyslexia/DyslexiaEarlyScreeningTest-SecondEdition(DEST-2)/DyslexiaEarlyScreeningTest-SecondEdition(DEST-2).aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/DyslexiaScreeningTest-Junior(DST-J)/DyslexiaScreeningTest-Junior(DST-J).aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/DyslexiaScreeningTest-Junior(DST-J)/DyslexiaScreeningTest-Junior(DST-J).aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/DyslexiaScreeningTest-Secondary(DST-S)/DyslexiaScreeningTest-Secondary(DST-S).aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/DyslexiaScreeningTest-Secondary(DST-S)/DyslexiaScreeningTest-Secondary(DST-S).aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/DyslexiaScreeningTest-Secondary(DST-S)/DyslexiaScreeningTest-Secondary(DST-S).aspx
https://www.pearsonclinical.co.uk/Psychology/AdultCognitionNeuropsychologyandLanguage/AdultLanguage/DyslexiaAdultScreeningTest(DAST)/DyslexiaAdultScreeningTest(DAST).aspx
https://www.pearsonclinical.co.uk/Psychology/AdultCognitionNeuropsychologyandLanguage/AdultLanguage/DyslexiaAdultScreeningTest(DAST)/DyslexiaAdultScreeningTest(DAST).aspx
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Early Years Developmental 
Journal (Early Support) 

https://councilfordisabledchildren.org.uk/help-resources/resources/early-years-
developmental-journal  
Children with a hearing impairment: 
https://councilfordisabledchildren.org.uk/sites/default/files/field/attachemnt/merged-the-
monitoring-protocol-for-deaf-babies-and-children.pdf  
Children with a visual impairment: 
https://xip.uclb.com/i/healthcare_tools/DJVI_professional.html  
Children with Down’s Syndrome: 
https://councilfordisabledchildren.org.uk/sites/default/files/field/attachemnt/merged-
developmental-journal-for-babies-and-children-with-down-syndrome.pdf  
Ch 

Free 

Early Repetition Battery https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/
ChildLanguage/EarlyRepetitionBattery/EarlyRepetitionBattery.aspx  
Catalyst lending library (if a member) 

£147.57 

Elklan https://www.elklan.co.uk/  Various resources 
Training courses are 
various prices 

Emotional Literacy Assessment 
and Intervention 

https://www.gl-assessment.co.uk/products/emotional-literacy/  £139.95 each 

Every Child A Talker https://foundationyears.org.uk/wp-
content/uploads/2011/10/ECAT_child_monitoring_tool1.pdf 

Free 

Expressive Vocabulary Test https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/
ChildLanguage/ExpressiveVocabularyTestSecondEdition(EVT-
2)/ExpressiveVocabularyTestSecondEdition(EVT-2).aspx 
Catalyst lending library (if a member) 

£589.80 

Gray Oral Reading Test (GORT5) https://www.pearsonclinical.co.uk/Education/Assessments/LiteracyAssessments/GORT-
5/Gray-Oral-Reading-Tests-Fifth-Edition.aspx  
Catalyst lending library (if a member) 

£338.40 

Gray Silent Reading Test https://www.pearsonclinical.co.uk/Education/Assessments/LiteracyAssessments/GraySilentR
eadingTests(GSRT)/GraySilentReadingTests(GSRT).aspx  
Catalyst lending library (if a member) 

£187.50 

Helen Arkell Spelling Test 2 http://www.crossboweducation.com/Helen-Arkell-Spelling-Test  
Catalyst lending library (if a member) 

£55.00 

Hodder Oral Reading Tests 
(HORT) 

https://www.hoddereducation.co.uk/hodderoralreadingtests  
Catalyst lending library (if a member) 

Various 

https://councilfordisabledchildren.org.uk/help-resources/resources/early-years-developmental-journal
https://councilfordisabledchildren.org.uk/help-resources/resources/early-years-developmental-journal
https://councilfordisabledchildren.org.uk/sites/default/files/field/attachemnt/merged-the-monitoring-protocol-for-deaf-babies-and-children.pdf
https://councilfordisabledchildren.org.uk/sites/default/files/field/attachemnt/merged-the-monitoring-protocol-for-deaf-babies-and-children.pdf
https://xip.uclb.com/i/healthcare_tools/DJVI_professional.html
https://councilfordisabledchildren.org.uk/sites/default/files/field/attachemnt/merged-developmental-journal-for-babies-and-children-with-down-syndrome.pdf
https://councilfordisabledchildren.org.uk/sites/default/files/field/attachemnt/merged-developmental-journal-for-babies-and-children-with-down-syndrome.pdf
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/EarlyRepetitionBattery/EarlyRepetitionBattery.aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/EarlyRepetitionBattery/EarlyRepetitionBattery.aspx
https://www.elklan.co.uk/
https://www.gl-assessment.co.uk/products/emotional-literacy/
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/ExpressiveVocabularyTestSecondEdition(EVT-2)/ExpressiveVocabularyTestSecondEdition(EVT-2).aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/ExpressiveVocabularyTestSecondEdition(EVT-2)/ExpressiveVocabularyTestSecondEdition(EVT-2).aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/ExpressiveVocabularyTestSecondEdition(EVT-2)/ExpressiveVocabularyTestSecondEdition(EVT-2).aspx
https://www.pearsonclinical.co.uk/Education/Assessments/LiteracyAssessments/GORT-5/Gray-Oral-Reading-Tests-Fifth-Edition.aspx
https://www.pearsonclinical.co.uk/Education/Assessments/LiteracyAssessments/GORT-5/Gray-Oral-Reading-Tests-Fifth-Edition.aspx
https://www.pearsonclinical.co.uk/Education/Assessments/LiteracyAssessments/GraySilentReadingTests(GSRT)/GraySilentReadingTests(GSRT).aspx
https://www.pearsonclinical.co.uk/Education/Assessments/LiteracyAssessments/GraySilentReadingTests(GSRT)/GraySilentReadingTests(GSRT).aspx
http://www.crossboweducation.com/Helen-Arkell-Spelling-Test
https://www.hoddereducation.co.uk/hodderoralreadingtests
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Individual Assessment of Early 
Learning and Development 
(IAELD) 

http://www.maxappeal.org.uk/downloads/IAELD_interactive_final.pdf  Free 

Kaufman Brief Intelligence Test, 
Second Edition (KBIT-2) 

https://www.pearsonclinical.co.uk/Education/Assessments/GeneralAbility/KaufmanBriefIntell
igenceTestSecondEdition(KBIT-2)/KaufmanBriefIntelligenceTestSecondEdition(KBIT-2).aspx  

£284.07 

Key Maths 3 https://www.pearsonclinical.co.uk/Education/Assessments/mathematical-
assessments/keymaths-3/keymaths-3-uk.aspx  
Catalyst lending library (if a member) 

£426.29 

Measures of Psychological 
Wellbeing Portfolio 

https://www.gl-assessment.co.uk/products/measures-of-childrens-mental-health-
psychological-wellbeing/  

£514.95 

Movement Assessment Battery 
for Children - Second Edition 
(Movement ABC-2) 

https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/
ChildPerceptionandVisuomotorAbilities/MABC-2/MovementAssessmentBatteryforChildren-
SecondEdition(MovementABC-2).aspx  

£1,057.13 

Neale Analysis of Reading 
Ability (NARA) 

https://www.gl-assessment.co.uk/products/neale-analysis-of-reading-ability-nara/   

New Group Reading Test https://www.gl-assessment.co.uk/products/new-group-reading-test-ngrt/  Various 

Peabody Picture Vocabulary 
Test, Fourth Edition (PPVT-4) 

https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/
ChildLanguage/PeabodyPictureVocabularyTestFourthEdition(PPVT-
4)/PeabodyPictureVocabularyTestFourthEdition(PPVT-4).aspx  
Catalyst lending library (if a member) 

£580.80 

Performance Indicators for 
Valued Assessment and 
Targeted Learning (PIVATS) 

http://www3.lancashire.gov.uk/corporate/web/?PIVATS/14585  
Also may be available through Special School Outreach 

£130 

Phonological Assessment 
Battery 2 (PhAB2) 

https://www.gl-assessment.co.uk/products/phonological-assessment-battery-phab/ £172.50 

Precision Monitoring 
Assessment Probes 

Given as part of Precision Monitoring Training Free 

Preparation for Adulthood https://www.preparingforadulthood.org.uk/  Free 

Preschool and Primary 
Inventory of Phonological 
Awareness (PIPA) 

https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/
ChildLanguage/PreschoolandPrimaryInventoryofPhonologicalAwareness(PIPA)/PreschoolandP
rimaryInventoryofPhonologicalAwareness(PIPA).aspx  
Catalyst lending library (if a member) 

£158.08 

Psychology in Education 
Portfolio 

Through the Educational Psychology Service N/A 

Pupil Attitudes to Self and https://www.gl-assessment.co.uk/products/pupil-attitudes-to-self-and-school-pass/  Upon request 

http://www.maxappeal.org.uk/downloads/IAELD_interactive_final.pdf
https://www.pearsonclinical.co.uk/Education/Assessments/GeneralAbility/KaufmanBriefIntelligenceTestSecondEdition(KBIT-2)/KaufmanBriefIntelligenceTestSecondEdition(KBIT-2).aspx
https://www.pearsonclinical.co.uk/Education/Assessments/GeneralAbility/KaufmanBriefIntelligenceTestSecondEdition(KBIT-2)/KaufmanBriefIntelligenceTestSecondEdition(KBIT-2).aspx
https://www.pearsonclinical.co.uk/Education/Assessments/mathematical-assessments/keymaths-3/keymaths-3-uk.aspx
https://www.pearsonclinical.co.uk/Education/Assessments/mathematical-assessments/keymaths-3/keymaths-3-uk.aspx
https://www.gl-assessment.co.uk/products/measures-of-childrens-mental-health-psychological-wellbeing/
https://www.gl-assessment.co.uk/products/measures-of-childrens-mental-health-psychological-wellbeing/
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildPerceptionandVisuomotorAbilities/MABC-2/MovementAssessmentBatteryforChildren-SecondEdition(MovementABC-2).aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildPerceptionandVisuomotorAbilities/MABC-2/MovementAssessmentBatteryforChildren-SecondEdition(MovementABC-2).aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildPerceptionandVisuomotorAbilities/MABC-2/MovementAssessmentBatteryforChildren-SecondEdition(MovementABC-2).aspx
https://www.gl-assessment.co.uk/products/neale-analysis-of-reading-ability-nara/
https://www.gl-assessment.co.uk/products/new-group-reading-test-ngrt/
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/PeabodyPictureVocabularyTestFourthEdition(PPVT-4)/PeabodyPictureVocabularyTestFourthEdition(PPVT-4).aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/PeabodyPictureVocabularyTestFourthEdition(PPVT-4)/PeabodyPictureVocabularyTestFourthEdition(PPVT-4).aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/PeabodyPictureVocabularyTestFourthEdition(PPVT-4)/PeabodyPictureVocabularyTestFourthEdition(PPVT-4).aspx
http://www3.lancashire.gov.uk/corporate/web/?PIVATS/14585
https://www.gl-assessment.co.uk/products/phonological-assessment-battery-phab/
https://www.preparingforadulthood.org.uk/
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/PreschoolandPrimaryInventoryofPhonologicalAwareness(PIPA)/PreschoolandPrimaryInventoryofPhonologicalAwareness(PIPA).aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/PreschoolandPrimaryInventoryofPhonologicalAwareness(PIPA)/PreschoolandPrimaryInventoryofPhonologicalAwareness(PIPA).aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/PreschoolandPrimaryInventoryofPhonologicalAwareness(PIPA)/PreschoolandPrimaryInventoryofPhonologicalAwareness(PIPA).aspx
https://www.gl-assessment.co.uk/products/pupil-attitudes-to-self-and-school-pass/
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School (PASS) 

Raven’s Progressive Matrices https://www.pearsonclinical.co.uk/Psychology/AdultCognitionNeuropsychologyandLanguage/
AdultGeneralAbilities/Ravens-Progressive-Matrices/Ravens-Progressive-Matrices.aspx  

£229.20 for each 

Renfrew Language Scales Word Finding Vocabulary Test - https://www.routledge.com/Word-Finding-Vocabulary-
Test/Renfrew-Mitchell/p/book/9780863888076  
Action Picture Test –  
https://www.routledge.com/Action-Picture-Test-Revised-Edition/Speechmark-
Renfrew/p/book/9780863888090  
Both available from Catalyst lending library (if a member) 
Bus Story Test - https://www.routledge.com/Bus-Story-Test-Revised-
Edition/Renfrew/p/book/9780863888083  

£45.99 
 
 
 
£45.99 
 
£39.99 

Sandwell Early Numeracy Test 
(SENT-R/SENT KS2-3) 

https://teachingtimesbookshop.co.uk/product/early-years/s-e-n-t-r/ 
https://teachingtimesbookshop.co.uk/product/maths-and-science/s-e-n-t-key-stage-2-3/  
https://www.gl-assessment.co.uk/products/sandwell-early-numeracy-test-sent/  
Catalyst lending library (if a member) 

£182.50 each 
 
£319.95 for both 

Schedule of Growing Skills https://www.gl-assessment.co.uk/products/schedule-of-growing-skills-sgs/  £234.50 
Training DVD also 
available 

School Years Developmental 
Journal 

https://councilfordisabledchildren.org.uk/sites/default/files/field/attachemnt/merged-
school-years-developmental-journal.pdf  

Free 

Self-Image Profiles (SIP) https://www.pearsonclinical.co.uk/Psychology/ChildMentalHealth/ChildMentalHealth/SelfIm
ageProfiles(SIP)/SelfImageProfiles(SIP).aspx  
Catalyst lending library (if a member) 

£130.59 

Self-Image Profile for Adults https://www.pearsonclinical.co.uk/Psychology/AdultMentalHealth/AdultMentalHealth/SelfIm
ageProfileforAdults(SIP-Adult)/SelfImageProfileforAdults(SIP-Adult).aspx  

£104.20 

Single Word Reading Test https://www.gl-assessment.co.uk/products/single-word-reading-test-swrt/  £117.75 

Single Word Spelling Test https://www.gl-assessment.co.uk/products/single-word-spelling-test-swst/  Paper - £117.95 

Solihull Levels of Competence 
(EAL) 

http://socialsolihull.org.uk/schools/sab/wp-content/uploads/2016/07/EAL-Learner-Overview-
Docx-with-DFE-Descriptors.pdf 

Free 

Spence Anxiety Scale https://www.scaswebsite.com/1_1_.html  Free 

SpLD Service Assessments 
(Literacy) 

https://www.hertfordshire.gov.uk/microsites/local-offer/media-
library/documents/professional-documents/spld-phonological-skills-assessment.pdf 
https://www.hertfordshire.gov.uk/microsites/local-offer/media-
library/documents/professional-documents/assessing-reading-using-running-records.pdf  
https://www.hertfordshire.gov.uk/microsites/local-offer/media-

Free 

https://www.pearsonclinical.co.uk/Psychology/AdultCognitionNeuropsychologyandLanguage/AdultGeneralAbilities/Ravens-Progressive-Matrices/Ravens-Progressive-Matrices.aspx
https://www.pearsonclinical.co.uk/Psychology/AdultCognitionNeuropsychologyandLanguage/AdultGeneralAbilities/Ravens-Progressive-Matrices/Ravens-Progressive-Matrices.aspx
https://www.routledge.com/Word-Finding-Vocabulary-Test/Renfrew-Mitchell/p/book/9780863888076
https://www.routledge.com/Word-Finding-Vocabulary-Test/Renfrew-Mitchell/p/book/9780863888076
https://www.routledge.com/Action-Picture-Test-Revised-Edition/Speechmark-Renfrew/p/book/9780863888090
https://www.routledge.com/Action-Picture-Test-Revised-Edition/Speechmark-Renfrew/p/book/9780863888090
https://www.routledge.com/Bus-Story-Test-Revised-Edition/Renfrew/p/book/9780863888083
https://www.routledge.com/Bus-Story-Test-Revised-Edition/Renfrew/p/book/9780863888083
https://teachingtimesbookshop.co.uk/product/early-years/s-e-n-t-r/
https://teachingtimesbookshop.co.uk/product/maths-and-science/s-e-n-t-key-stage-2-3/
https://www.gl-assessment.co.uk/products/sandwell-early-numeracy-test-sent/
https://www.gl-assessment.co.uk/products/schedule-of-growing-skills-sgs/
https://councilfordisabledchildren.org.uk/sites/default/files/field/attachemnt/merged-school-years-developmental-journal.pdf
https://councilfordisabledchildren.org.uk/sites/default/files/field/attachemnt/merged-school-years-developmental-journal.pdf
https://www.pearsonclinical.co.uk/Psychology/ChildMentalHealth/ChildMentalHealth/SelfImageProfiles(SIP)/SelfImageProfiles(SIP).aspx
https://www.pearsonclinical.co.uk/Psychology/ChildMentalHealth/ChildMentalHealth/SelfImageProfiles(SIP)/SelfImageProfiles(SIP).aspx
https://www.pearsonclinical.co.uk/Psychology/AdultMentalHealth/AdultMentalHealth/SelfImageProfileforAdults(SIP-Adult)/SelfImageProfileforAdults(SIP-Adult).aspx
https://www.pearsonclinical.co.uk/Psychology/AdultMentalHealth/AdultMentalHealth/SelfImageProfileforAdults(SIP-Adult)/SelfImageProfileforAdults(SIP-Adult).aspx
https://www.gl-assessment.co.uk/products/single-word-reading-test-swrt/
https://www.gl-assessment.co.uk/products/single-word-spelling-test-swst/
https://www.scaswebsite.com/1_1_.html
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/spld-phonological-skills-assessment.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/spld-phonological-skills-assessment.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/assessing-reading-using-running-records.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/assessing-reading-using-running-records.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/herts-spld-handwriting-checklist.pdf
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library/documents/professional-documents/herts-spld-handwriting-checklist.pdf  
https://www.hertfordshire.gov.uk/microsites/local-offer/media-
library/documents/professional-documents/herts-spld-spelling-error-analysis.pdf  

SpLD Service Assessments 
(Numeracy) 

https://www.hertfordshire.gov.uk/microsites/local-offer/media-
library/documents/professional-documents/herts-spld-baseline-number-assessment-pupil-
booklet.pdf  
https://www.hertfordshire.gov.uk/microsites/local-offer/media-
library/documents/professional-documents/herts-spld-baseline-number-assessment-pupil-
booklet.pdf  
https://www.hertfordshire.gov.uk/microsites/local-offer/media-
library/documents/professional-documents/herts-spld-baseline-number-assessment-
resources.pdf  

Free 

SpLD Service Assessments 
(Other) 

https://www.hertfordshire.gov.uk/microsites/local-offer/media-
library/documents/professional-documents/visual-symptoms-questionnaire.pdf 
https://www.hertfordshire.gov.uk/microsites/local-offer/media-
library/documents/professional-documents/spld-processing-speed-difficulties-checklist.pdf 
https://www.hertfordshire.gov.uk/microsites/local-offer/media-
library/documents/professional-documents/herts-spld-expressive-lang-checklist.pdf 
https://www.hertfordshire.gov.uk/microsites/local-offer/media-
library/documents/professional-documents/herts-spld-memory-and-organisation-
checklist.pdf 
https://www.hertfordshire.gov.uk/microsites/local-offer/media-
library/documents/professional-documents/herts-spld-receptive-language-checklist.pdf 

Free 

Strengths and Difficulties 
Questionnaire 

http://www.sdqinfo.org/a0.html  Free to download 

Symbol Digit Modalities Test 
(SDMT) 

https://www.annarbor.co.uk/index.php?main_page=index&cPath=416_249_306  £116 

Talk Boost (from I CAN) https://icancharity.org.uk/talk-boost-ks1-homepage  £480 for training, 
including assessment 
and intervention 

Talkabout (Alex Kelly) http://alexkelly.biz/product-category/talkabout-books/  £39.99 each (various) 

Test if Auditory Processing – 4th 
Edition (TAPS-4) 

https://www.annarbor.co.uk/index.php?main_page=index&cPath=251_434_570  £200 

Test of Memory and Learning - 
Second Edition (TOMAL-2) 

https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/
ChildMemory/tomal-2/test-of-memory-and-learning-second-edition.aspx  

£496.80 

https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/herts-spld-handwriting-checklist.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/herts-spld-spelling-error-analysis.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/herts-spld-spelling-error-analysis.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/herts-spld-baseline-number-assessment-pupil-booklet.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/herts-spld-baseline-number-assessment-pupil-booklet.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/herts-spld-baseline-number-assessment-pupil-booklet.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/herts-spld-baseline-number-assessment-pupil-booklet.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/herts-spld-baseline-number-assessment-pupil-booklet.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/herts-spld-baseline-number-assessment-pupil-booklet.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/herts-spld-baseline-number-assessment-resources.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/herts-spld-baseline-number-assessment-resources.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/herts-spld-baseline-number-assessment-resources.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/visual-symptoms-questionnaire.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/visual-symptoms-questionnaire.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/spld-processing-speed-difficulties-checklist.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/spld-processing-speed-difficulties-checklist.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/herts-spld-expressive-lang-checklist.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/herts-spld-expressive-lang-checklist.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/herts-spld-memory-and-organisation-checklist.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/herts-spld-memory-and-organisation-checklist.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/professional-documents/herts-spld-memory-and-organisation-checklist.pdf
http://www.sdqinfo.org/a0.html
https://www.annarbor.co.uk/index.php?main_page=index&cPath=416_249_306
https://icancharity.org.uk/talk-boost-ks1-homepage
http://alexkelly.biz/product-category/talkabout-books/
https://www.annarbor.co.uk/index.php?main_page=index&cPath=251_434_570
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildMemory/tomal-2/test-of-memory-and-learning-second-edition.aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildMemory/tomal-2/test-of-memory-and-learning-second-edition.aspx
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Test of Word Reading Efficiency 
2nd Edition (TOWRE-2) 

https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/
ChildLanguage/TOWRE2/TestofWordReadingEfficiencySecondEdition.aspx  

£330.00 

Wechsler Individual Attainment 
Test for Teachers (WIAT-III) 

https://www.pearsonclinical.co.uk/Education/Assessments/Achievement/wiat-iii-uk-t/wiat-
iii-uk-for-teachers-wiat-iii-uk-t.aspx  

£360.57 

WellComm Speech and 
Language Toolkit 

https://www.gl-assessment.co.uk/products/wellcomm/ 
Catalyst lending library (if a member) 

£349.95 

Wide Range Assessment of 
Memory and Learning 
(WRAML2) 

https://www.pearsonclinical.co.uk/Education/Assessments/memory-
assessments/wraml2/wide-range-assessment-of-memory-and-learning-wraml2.aspx 
Catalyst lending library (if a member) 

£661.20 

Wide Range Assessment of 
Visual Motor Abilities 
(WRAVMA) 

https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/
ChildPerceptionandVisuomotorAbilities/wravma/wide-range-assessment-of-visual-motor-
abilities-wravma.aspx 
Catalyst lending library (if a member) 

£411.60 

Wide Range Achievement Test, 
Fifth Edition (WRAT5) 

https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/
ChildAchievementMeasures/wrat5/wide-range-achievement-test-fifth-edition-wrat5.aspx  

£354.00 

Word Recognition of Phonics 
Skills Test (WRaPS) 

Catalyst lending library (if a member)  

Working Memory Rating Scale https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/
ChildMemory/WorkingMemoryRatingScale(WMRS)/WorkingMemoryRatingScale(WMRS).aspx 
Catalyst lending library (if a member) 

£57.74 

York Assessment of Reading 
Comprehension (YARC) 

https://www.gl-assessment.co.uk/products/york-assessment-of-reading-for-comprehension-
yarc/  

£264.95 (early years 
and primary) 
£234.95 (secondary) 

 

  

https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/TOWRE2/TestofWordReadingEfficiencySecondEdition.aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildLanguage/TOWRE2/TestofWordReadingEfficiencySecondEdition.aspx
https://www.pearsonclinical.co.uk/Education/Assessments/Achievement/wiat-iii-uk-t/wiat-iii-uk-for-teachers-wiat-iii-uk-t.aspx
https://www.pearsonclinical.co.uk/Education/Assessments/Achievement/wiat-iii-uk-t/wiat-iii-uk-for-teachers-wiat-iii-uk-t.aspx
https://www.gl-assessment.co.uk/products/wellcomm/
https://www.pearsonclinical.co.uk/Education/Assessments/memory-assessments/wraml2/wide-range-assessment-of-memory-and-learning-wraml2.aspx
https://www.pearsonclinical.co.uk/Education/Assessments/memory-assessments/wraml2/wide-range-assessment-of-memory-and-learning-wraml2.aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildPerceptionandVisuomotorAbilities/wravma/wide-range-assessment-of-visual-motor-abilities-wravma.aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildPerceptionandVisuomotorAbilities/wravma/wide-range-assessment-of-visual-motor-abilities-wravma.aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildPerceptionandVisuomotorAbilities/wravma/wide-range-assessment-of-visual-motor-abilities-wravma.aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildAchievementMeasures/wrat5/wide-range-achievement-test-fifth-edition-wrat5.aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildAchievementMeasures/wrat5/wide-range-achievement-test-fifth-edition-wrat5.aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildMemory/WorkingMemoryRatingScale(WMRS)/WorkingMemoryRatingScale(WMRS).aspx
https://www.pearsonclinical.co.uk/Psychology/ChildCognitionNeuropsychologyandLanguage/ChildMemory/WorkingMemoryRatingScale(WMRS)/WorkingMemoryRatingScale(WMRS).aspx
https://www.gl-assessment.co.uk/products/york-assessment-of-reading-for-comprehension-yarc/
https://www.gl-assessment.co.uk/products/york-assessment-of-reading-for-comprehension-yarc/
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Appendix 3: Literacy Assessments Summary 
 

Assessment Name Phonological 
Awareness 

Phonics Word 
Reading 

Sentence/ 
Passage 
Reading 

Reading 
Comprehension 

Reading 
Fluency/ 
Speed 

Spelling Memory 

British Spelling Test Series (BSTS2)       x  
(single 

words and 
sentences) 

 

Comprehensive Test of Phonological 
Processing (CTOPP2) 

x x 
(blending 

non-words) 

     x 

Diagnostic Reading Analysis     x    

Diagnostic Test of Word Reading 
Processes 

 x x      

Dyslexia Early Screening Test - 
Second Edition (DEST-2) 

x       x 

Dyslexia Screening Test - Junior x x x    x x 

Dyslexia Screening Test – Secondary  x x x    x x 

Dyslexia Adult Screening Test (DAST) x x x    x x 

Gray Oral Reading Test (GORT5)    x x x   

Gray Silent Reading Test     x    

Helen Arkell Spelling Test 2       x  

Hodder Oral Reading Tests   x x  x   

Neale Analysis of Reading Ability 
(NARA) 

   x x x   

New Group Reading Test     x    

Phonological Assessment Battery 2 
(PhAB2) 

x x  
(blending 

non-words) 

     x 

Precision Monitoring Assessment 
Probes 

 x x   x  
(single 
words) 

x  
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Pre-School and Primary Inventory of 
Phonological Awareness 

x        

Single Word Reading Test   x      

Single Word Spelling Test        x 

SpLD Base Assessments x x x    x  

Test of Auditory Processing Skills 4th 
Edition (TAPS-4) 

x        

Test of Word Reading Efficiency 2nd 
Edition (TOWRE-2) 

 x  
(blending 

non-words) 

x   x  
(single 
words) 

  

Wechsler Individual Attainment Test 
for Teachers (WIAT-III) 

 x x  x x x  

Word Recognition of Phonics Skills 
Test (WRaPS) 

 x x      

Wide Range Achievement Test, Fifth 
Edition (WRAT5) 

  x  x  
(sentence level) 

 x  

York Assessment of Reading 
Comprehension (YARC) 

x 
(Early 

Reading 
only) 

x 
(Early 

Reading 
only) 

x 
(Early 

Reading and 
SWRT) 

x 
(Primary and 
Secondary) 

x  
(Primary and 
Secondary) 

x 
(Primary and 
Secondary) 
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Appendix 4: Example Plan Documentation 
 

These are intended to act as ideas on what to include and how to lay out Plans for students requiring SEN support. They are not intended necessarily to be 

used to replace the current documentation within school. 
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What needs to happen? 

[Intervention programmes, 

strategies] 

Why does it need to 

happen? 

Who will do this? How will we know if things 

are working? [Success 

criteria/ outcomes and 

measuring] 

When do we check 

things have been 

achieved? (Review 

Date) 

1.       

2.  
 

    

3.      

4.      

 

Notes/Comments – Staff and Parent/Carers: 

 

Child/young person’s views. Do you know what is going to happen now? Do you know what is expected of you and others? 
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Signed: ______________ [School]          _________________ [Parent]      ___________________ [CYP]     Date: _________ 

s 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Assessments (including attainment data): 

 

 

Name of CYP: 

Date of Plan: 

Review Date: 

Pupil Voice: 

 

 

Parent/Carer Views: 

 

 

Targets: 

1. 

 

2. 

 

3. 

 

Pupil’s Strengths: 

Strategies/Interventions 

What When Who 

1. 
 
 
 
 
 
 
 
 

  

2. 
 
 
 
 
 
 
 
 

  

3. 
 
 
 
 
 
 
 
 
 

  

 

Review of Targets and Strategies: 

1. 

2. 

3. 
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Target Strategy How/ what/ where Date started Impact on frequency, 
duration & intensity 

Overall Evaluation 

 

. 
 
 
 
 
 

    

  
 
 
 
 
 

   

  
 
 
 
 
 

   

 

Parent’s Views: 
 
 
 
Signed: 

CYP’s Views: 
 
 
Signed: 

 

Staff Signed: ___________________________________    Date: ____________     Date to Review: __________ 
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Name: 
 

Date: Assessment of Strengths: 
 
 
 

Assessment of Needs: 

CYP Views: 
 
 

Parent Views: 

Targets: 
 

Plan (what, who will deliver, how often): Review: How Did I Do? 

 
 
 
 
 

  

 
 
 
 
 

  

 
 
 
 
 

  

 
 
 
 
 

  

 

Signed: _________________ [School] ___________________ [Parent] ___________________ [CYP]      Date: ___________  
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Name: 
 

Year: Date of Birth: Date of Plan:                           Date to Review: 
A

ss
es

s 

What I do well: What makes it hard for me to learn: Assessment data: 

CYP Views Parent/Carer Views: 

P
la

n
/D

o
 

 

Targets: 
1. 
 
 
2. 
 
 
3. 
 
 

In class supports: 
1. 
 
 
2. 
 
 
3. 

Who/When 

Group interventions: 
1. 
 
 
2. 
 
 
3. 
 
 
 

Who/When Individual interventions: 
1. 
 
 
2. 
 
 
3. 

Who/When 
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R
e

vi
ew

 

Targets: 
1. 
 
 
2. 
 
 
3. 
 

What Worked Well: What Needs to Change (what didn’t work so 
well): 

CYP Comments: 
 
 
 
 
 

Parent/Carer Comments: Next Steps: 

 

Signed: ___________________________ [Parent] 

 ___________________________ [CYP] 

 ___________________________ [Staff] 

 

Date: ________________ 
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My Target What I Need To Do Who Will Help and When How Did I Do? 

 
 
 
 
 

   

 
 
 
 
 

   

 
 
 
 
 

   

 
 
 
 
 

   

 
 
 
 
 

   

 

Signed: ___________________________ [Parent]  ___________________________ [CYP]  ___________________________ [Staff] 

 

Date: ________________ 
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Name: 
 

Date of Birth: Class: 
 
Date: 
 

ASSESS 

Strengths: 
 
 
 
 
 
 

Areas to Develop: Teacher Signature: 

Parent/Carer Views: 
 
 
 
 

Signature: 
 
 
 

CYP Views: 
 
 
 
 

Signature: 
 
 
 

PLAN/DO 

Target Actions Frequency 

1 
 
 
 

  

2 
 
 
 

  

3 
 
 
 

  

4 
 
 
 

  

REVIEW 

Target 
Number 

Achieved? Comments What Worked Well/Not So Well 

1 
 
 
 

  

2 
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3 
 
 
 

  

4 
 
 
 

   

Parent/Carer Comments: 
 
 
 
 

Signature: 

CYP Comments 
 
 
 

Signature: 

 

Signed: ____________________ [Staff] 

Date: _________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


